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About the Book 

 Test, Measurement and Evaluation in Physical Education is a comprehensive 

and insightful resource that explores the foundational principles and practical 

methodologies used to assess and improve physical fitness, motor abilities, skill 

performance, and overall effectiveness in physical education programs. This book is 

designed to meet the academic and professional needs of students, teachers, coaches, 

and researchers in the fields of physical education, sports science, and kinesiology. It 

offers an in-depth understanding of the concepts of test construction, measurement 

techniques, and evaluation procedures, emphasizing their critical role in planning, 

instruction, diagnosis, and outcome assessment. The content covers a wide range of 

topics including standardized fitness tests, anthropometric and physiological 

measurements, motor fitness and skill assessments, and modern technological tools 

used in evaluation. Special focus is given to the principles of validity, reliability, 

objectivity, and norms, along with the application of statistical methods for accurate 

data analysis and interpretation. Rich with examples, illustrations, and real-world 

applications, the book aims to equip readers with the necessary skills to design, 

conduct, and interpret tests effectively in both educational and athletic settings. It is 

an indispensable guide for those committed to scientific and evidence-based practice 

in physical education and sports training. 
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PREFACE 

 The field of Physical Education has evolved significantly in recent decades, 

embracing scientific methods to enhance teaching effectiveness, improve student 

performance, and promote lifelong fitness. Among the foundational pillars of this 

transformation are test, measurement, and evaluation, which provide the essential 

tools to objectively assess, monitor, and guide physical development and 

performance. 

 This book, Test, Measurement, and Evaluation in Physical Education, is 

designed to provide students, teachers, and researchers with a comprehensive 

understanding of the principles and practices of assessment in the physical education 

context. It aims to simplify complex concepts and present them in a clear, practical, 

and accessible manner. Each chapter is structured to combine theoretical knowledge 

with applied examples, enabling readers to bridge the gap between classroom learning 

and field implementation. 

 Key topics include the need and importance of measurement in physical 

education, classification and characteristics of tests, techniques for measuring 

physical fitness and motor abilities, as well as methods of evaluation and 

interpretation of results. The book also covers the concepts of validity, reliability, and 

objectivity-critical components of scientific assessment. 

 This work was inspired by the growing need for standardized and effective 

evaluation methods that align with educational goals, individual needs, and broader 

health objectives. Whether you are a university student pursuing a degree in Physical 

Education, a teacher preparing lesson plans, or a coach aiming to optimize athlete 

performance, this book offers the foundational tools to support your work. 

 I express my sincere gratitude to all those who contributed directly or 

indirectly to the completion of this book-mentors, colleagues, students, and 

professionals whose insights and experiences enriched its content. It is my hope that 

this book serves not only as an academic resource but also as a practical guide that 

promotes informed decision-making, effective instruction, and meaningful physical 

education outcomes. 
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FOREWORD 

 Physical Education has long transcended the boundaries 

of simple physical activity to become a dynamic, data-informed 

discipline. In an era where accountability, performance standards, 

and individual progress are central to educational success, the role 

of test, measurement, and evaluation in Physical Education has 

never been more critical. 

 This book, Test, Measurement, and Evaluation in Physical Education, serves 

as an essential guide for students, educators, and practitioners seeking to understand 

how data-driven assessment can inform instruction, enhance performance, and 

support the overall development of learners. Through a careful blend of theoretical 

frameworks and practical applications, the contents bridge the gap between classroom 

instruction and field-based realities. 

 The chapters within this book explore the fundamental principles of 

measurement, delve into a variety of fitness and motor skill tests, and address both 

traditional and contemporary evaluation techniques. Importantly, this text emphasizes 

ethical testing practices and the holistic assessment of physical, cognitive, and 

affective domains of learning. 

 Whether you are a student beginning your journey in Physical Education, a 

teacher refining your instructional strategies, or a researcher seeking reliable and valid 

tools, this book is designed to provide clarity, structure, and inspiration. 

 It is my hope that this work not only imparts technical knowledge but also 

fosters a deep appreciation for the role of assessment in shaping physically literate 

individuals prepared for lifelong health and activity. 

 

Dr. J. Suresh, M.P.Ed., M.Phil., Ph.D., PGDY, PGSO 

Director of Physical Education. 

KG College of Arts and Science,  

Saravanampatti, Coimbatore,  
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Mobile : 9976008900 

Email : jsureshpd@gmail.com 
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Chapter 1 

Introduction to Test, Measurement and Evaluation 

 In the field of education, physical education, psychology, and various professional 

practices, test, measurement, and evaluation are fundamental components for assessing 

performance, understanding progress, and making informed decisions. These concepts, 

though closely related, serve distinct roles and purposes, yet they work together to provide a 

comprehensive picture of an individual’s abilities, achievements, and areas for improvement. 

 A test is a structured and standardized procedure designed to measure a specific set of 

skills, knowledge, attitudes, or physical attributes. It provides a sample of behavior under 

controlled conditions, ensuring that every individual is evaluated under the same criteria. 

Tests can be written, oral, practical, or physical in nature, depending on the objectives of 

assessment. 

 Measurement refers to the process of quantifying the results obtained from a test. It 

involves assigning numbers to a person's attributes or performances according to specific 

rules. Through measurement, qualitative observations are transformed into quantitative data, 

which can be analyzed, compared, and interpreted accurately. 

 Evaluation is the process of interpreting the measurement results to make judgments 

about the worth, quality, or success of a performance, product, or educational program. It is 

broader than testing and measurement, as it involves making value-based decisions that help 

guide future planning, improvements, and development. 

Together, test, measurement, and evaluation serve critical functions: 

 They help in diagnosing strengths and weaknesses, 

 Facilitating instructional planning, 

 Motivating individuals towards better performance, 

 Certifying achievements, and 

 Guiding policy decisions in educational and training environments. 

 In physical education, for instance, these concepts are vital for tracking physical 

fitness, motor skills, and skill development. In education and psychology, they support 

learning assessment, program effectiveness, and mental health evaluations. 

 A clear understanding of test, measurement, and evaluation is essential for teachers, 

coaches, trainers, psychologists, and researchers to ensure that assessments are fair, valid, 

reliable, and meaningful. This introduction lays the foundation for a deeper exploration of 

each component, their principles, methods, and applications in various fields. 

Meaning of Test 

 A test is a tool, instrument, or procedure designed to assess a specific skill, ability, 

knowledge, or physical attribute. It presents a set of tasks or questions under standardized 
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conditions to collect information about an individual's performance. In simple terms, a test 

provides a sample of behavior or performance that can be observed and evaluated. 

According to various scholars, the concept of "test" can be understood through the following 

definitions: 

 Sheeham states that "Tests are instruments designed to ascertain the quantity of 

particular attributes possessed by students, teachers, and the educational 

environment." 

This highlights the use of tests to measure specific qualities across different 

individuals and settings in education. 

 Barrow and McGee define a test as "a specific tool of measurement that implies a 

response from the person being measured." 

Here, the focus is on the interactive nature of a test, requiring active participation 

from the individual being assessed. 

 Johnson and Nelson describe a test as "a form of questioning and/or measuring used 

to assess retention of knowledge and capability, or to measure ability in some 

physical endeavor." 

This definition emphasizes both the theoretical (knowledge-based) and practical 

(physical skills) aspects that tests can evaluate. 

Examples of Tests 

Common examples of tests include: 

 Written Examination Question Paper: Used to assess academic knowledge in 

various subjects. 

 Survey Questionnaire: Designed to collect information, opinions, or behaviors from 

individuals. 

 Measuring Instruments: Such as a weighing machine (for measuring weight) or a 

thermometer (for measuring body temperature). 

Meaning of Measurements 

 Measurement is the process of assigning numbers to the results of a test according to 

specific rules. It quantifies the attributes or performances observed during a test, making it 

possible to compare results objectively. Measurement transforms qualitative information (like 

performance or skill) into quantitative data (scores, timings, distances, etc.). 

According to various scholars, the concept of measurement is defined as follows: 

 Sheeham explains that "Measurement is an evaluation procedure for the collection of 

data. In other words, measurement is a part of evaluation. It is a qualitative 

procedure using tools or instruments."  

This definition emphasizes that measurement serves as a component of evaluation, 

primarily focusing on the use of specific tools and techniques. 
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 Barrow and McGee define measurement as "a technique of evaluation that employs 

procedures which are generally precise and objective, resulting typically in 

quantitative data, and where results are expressed numerically. It may also be applied 

to qualitative procedures when its techniques are objectified." 

Their perspective highlights that measurement often results in numerical outcomes, 

ensuring greater precision and objectivity. 

 Johnson and Nelson describe measurement as "an aid to the evaluation process 

wherein various tools and techniques are utilized for the collection of data." 

This underlines the supportive role measurement plays in facilitating evaluation 

through systematic data collection. 

Examples of Measurement 

Some practical examples of measurement include: 

 Scoring of Answer Scripts: Examiners assign marks or scores to the answer books 

written by students. 

 Researcher’s Scoring: Researchers evaluate and assign scores to participant 

responses during studies. 

 Physical Measurements: Recording physical parameters such as weight (in 

kilograms or pounds) and temperature (in degrees Celsius or Fahrenheit). 

Meaning of Evaluation 

 Evaluation is the process of interpreting and making judgments about the results 

obtained through measurement. It involves analyzing the collected data to determine the 

effectiveness, quality, or success of a performance, program, or skill. Evaluation goes beyond 

just numbers; it helps in making decisions, such as grading students, selecting players, or 

improving training methods. 

The concept of evaluation is explained by different scholars as follows: 

 Sheeham defines evaluation as "the process of appraising the effectiveness of the 

attainment of educational goals." He further states that "evaluation is the act of 

comparing the quantity of attributes possessed by students, teachers, or educational 

environments with those of others." 

This view highlights evaluation as a comparative and goal-oriented activity. 

 It is also commonly understood that evaluation is the art of judgment, applied 

scientifically according to predetermined standards. 

This emphasizes that while evaluation involves subjective judgment, it is grounded in 

systematic and scientific methods. 
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 Barrow and McGee describe evaluation as "a process in education that utilizes 

measurement techniques. When applied to either products or processes, these 

techniques generate both qualitative and quantitative data, expressed in both 

subjective and objective terms, and are compared against pre-established criteria." 

Their definition stresses the comprehensive nature of evaluation, blending both 

qualitative insights and quantitative data. 

 Johnson and Nelson further elaborate that "evaluation transcends mere 

measurement, as it incorporates subjective judgments based on the data collected 

through measurement. Such judgments assist in determining the extent to which 

objectives are being accomplished." 

This highlights that evaluation moves beyond numbers and plays a critical role in 

decision-making and improvement. 

Examples of Evaluation 

Common examples of evaluation include: 

 Determining Merit Positions: Making decisions regarding pass/fail status or ranking 

students based on performance. 

 Assigning Performance Levels: Categorizing individuals as bad, good, very good, or 

excellent based on predefined standards. 

 Evaluating Status: Classifying individuals as above average, average, or below 

average according to comparative criteria. 

Need and Importance of Test, Measurement, and Evaluation in Physical Education 

 In the field of physical education, test, measurement, and evaluation play a critical 

role in improving teaching methods, assessing student progress, and enhancing overall 

program effectiveness. Their significance can be outlined as follows: 

1. Assessing Student Performance: 

They help teachers systematically evaluate the performance and progress of students 

in various physical activities. 

2. Self-Evaluation for Students: 

Students are able to assess their own skills, fitness levels, and knowledge through 

objective feedback. 

3. Measuring Improvement: 

Teachers can objectively measure student improvement before and after instructional 

units, offering clear evidence of growth. 
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4. Identifying Strengths and Limitations: 

Test results assist teachers in pinpointing both the strong areas and the areas needing 

improvement within a program. 

5. Evaluating Instructional Methods: 

They help in assessing the effectiveness of different teaching techniques and 

instructional strategies. 

6. Recognizing Potential and Talent: 

Testing enables the identification of better performers within a group and provides 

insights into the potential of others. 

7. Motivating Students: 

When student interest begins to plateau, testing and measurement can reignite 

motivation and enthusiasm for participation and improvement. 

8. Classifying Players and Teams: 

They provide a scientific basis for grouping players and forming teams for practice 

sessions and competitions. 

9. Diagnosing Physical Needs: 

Tests assist in diagnosing specific needs related to body mechanics, fitness levels, and 

motor skills. 

10. Establishing Norms: 

They help set age, sex, and grade-level norms within a school or district, and allow 

comparisons with national standards. 

11. Monitoring Status and Change:  

Evaluation reveals the current status and tracks changes brought about by physical 

education programs, useful for public relations and accountability. 

12. Data Collection for Research:  

Tests and measurements supply valuable data for conducting research and advancing 

knowledge in physical education. 

13. Valuing Sports Activities:  

Evaluation helps determine the relative effectiveness of different sports activities in 

achieving educational and physical objectives. 
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14. Identifying Individual Needs:  

They help in identifying individual needs within the program and assess how well 

educational objectives are being met. 

15. Evaluating Teaching Effectiveness:  

Finally, test and evaluation methods enable teachers to reflect on and improve their 

own teaching effectiveness. 

Principles of Test, Measurement, and Evaluation in Physical Education 

 Effective evaluation in physical education depends significantly on following sound, 

well-established principles. When these principles are properly applied, they contribute 

depth, clarity, and purpose to the overall educational experience, ensuring that physical 

education achieves its broader developmental goals. 

Strategic Use of Measurement and Evaluation 

 Measurement and evaluation should always be recognized as tools to achieve larger 

educational objectives, rather than treated as isolated activities. Conducting tests solely for 

the sake of gathering data, without any clear purpose, leads to wasted efforts and may even 

hinder educational progress. Instead, the data obtained through measurement must guide 

teachers in refining instructional methods, identifying student needs, and fostering the holistic 

development of physically educated individuals. 

 Moreover, systematic evaluation practices can reveal beneficial changes in individual 

students and, by extension, contribute positively to society's health and fitness standards. 

Alignment with Educational Objectives 

 All measurement activities must be purposefully connected to the specific objectives 

of the physical education curriculum. Evaluations should help assess whether these goals are 

being met effectively. 

For instance: 

 Agility Objective: Students should be able to score a minimum of 16 points on the 

Side Step Test. 

 Balance Objective: Students should be capable of balancing statically for at least 20 

seconds during the Bass Stick Test. 

 Power Objective: Students should demonstrate the ability to jump at least 10 inches 

above their standing reach in a vertical jump test. 

 Developing specific, measurable behavioral objectives is critical for diagnosing 

student progress, tailoring instruction, and evaluating the overall success of the educational 

program. 
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Identifying Individual and Group Needs 

 Evaluation serves as a diagnostic tool to reveal the specific needs of both individual 

students and the group as a whole. By analyzing test data, teachers can design or modify their 

programs to better address these needs.  

 In addition, classification based on ability levels allows for more effective grouping, 

ensuring that instruction is appropriate, targeted, and maximizes each student's potential. 

Evaluating Equipment, Materials, and Teaching Methods 

 Measurement is not limited to assessing students; it also provides essential feedback 

about the effectiveness of instructional materials, equipment, and teaching methods. 

Through continuous evaluation, educators can identify ineffective equipment, outdated 

materials, and inefficient instructional strategies. Consequently, programs can be refined by 

adopting superior equipment and proven teaching methods, enhancing the quality of physical 

education delivery. 

Measurement Beyond Testing 

 A common misconception is to equate measurement exclusively with standardized 

tests. In reality, measurement encompasses a much broader array of tools, including 

observations, rating scales, peer assessments, and teacher judgments. True evaluation 

involves more than gathering numerical data — it requires interpreting the meaning of these 

measurements in relation to educational values and objectives. 

 Thus, while tests form a critical part of the evaluation process, they must be 

supplemented by other forms of assessment to provide a comprehensive view of student 

learning and program effectiveness. 

Objective and Subjective Evaluations 

A balanced evaluation program includes both objective and subjective measurements: 

 Objective Measures rely on quantifiable data, such as time, distance, or count, and 

are often preferred for their perceived fairness and defensibility. 

 Subjective Measures involve qualitative judgments, necessary for skills that cannot 

be fully captured by numerical data, such as artistic gymnastics or team cooperation in 

sports. 

 While striving for objectivity is ideal, it is important to recognize that subjective 

evaluations, when performed by qualified professionals, are equally valid and indispensable. 

The key lies in making subjective assessments as reliable and unbiased as possible. 

Instruction and Practice Before Testing 

 Performance evaluations must typically be preceded by proper instruction and 

adequate practice. This approach ensures that students are familiar with the test format, 

minimizes risks of injury, and allows for an accurate representation of students' capabilities. 
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 Exceptions arise when testing is specifically intended to assess initial abilities (pre-

instruction testing). However, even in such cases, clarity in instructions and safety 

considerations must be paramount. 

 Additionally, simply testing students at the start of a term without offering targeted 

interventions based on the results and then retesting is a poor practice. True evaluation 

requires a cycle of testing, feedback, correction, and retesting. 

Standards for Evaluation and Types of Evaluation 

 Evaluation gains meaning when student performance is compared against established 

standards. Two primary types of standards are commonly used: 

Criterion-Referenced Standards 

 These standards measure a student's performance against a clearly defined, fixed 

benchmark. 

 Example: Successfully completing 35 bent-knee sit-ups in two minutes indicates 

meeting the expected fitness level for sixth-grade girls. 

 Criterion-referenced evaluation ensures that all students strive to achieve a certain 

level of competence, emphasizing mastery over relative performance. 

Norm-Referenced Standards 

 These standards compare an individual’s performance to a normative sample of peers. 

 Example: Performing 55 sit-ups places a student in the 95th percentile among peers 

of the same age and gender. 

 Norm-referenced evaluations are particularly useful for ranking students and 

motivating higher achievement through competition. 

Types of Evaluation 

Evaluations are categorized into formative and summative evaluations: 

 Formative Evaluation: Conducted throughout the instructional process to guide 

learning and instructional decisions. It identifies areas needing improvement before 

the unit concludes. 

 Summative Evaluation: Conducted at the end of an instructional period to assess 

overall achievement and effectiveness, often linked with assigning final grades. 

 An effective evaluation program integrates both types, ensuring that assessment 

supports learning while also providing a comprehensive measure of outcomes. 

Professionalism in Conducting Evaluations 

 All testing must be performed professionally, maintaining uniform conditions for all 

participants to ensure fairness and validity. Directions should be clear, consistent, and strictly 
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adhered to. Motivation should be provided equitably to all students during testing sessions. 

Furthermore, wherever possible, trained and experienced evaluators should oversee testing 

programs to uphold the quality and credibility of the assessment data. 

 Professionalism also requires evaluators to minimize personal biases and subjectivity 

in both observation and judgment. 

Considering the Whole Individual and Context 

 Evaluation must take into account the student's entire personal and environmental 

context. Sudden declines in performance may stem from temporary personal, social, or 

environmental factors. Teachers must therefore be empathetic and flexible in interpreting 

evaluation results. Knowing the students personally and understanding their circumstances 

allows for fairer, more compassionate assessments. 

 Evaluation is not a rigid mechanical process but a human-centered activity that 

requires understanding and judgment. 

Alignment with School Grading Policies 

 The physical education grading system must be fully integrated with the school's 

overall grading framework. Physical education should be recognized on par with academic 

subjects, contributing to the cumulative scholastic average when appropriate.  

 Institutions emphasizing holistic development must treat physical education 

achievements as essential components of student success, reinforcing the mission of nurturing 

well-rounded individuals. 
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Chapter – II 

Selection and Construction of Tests 

 In the field of physical education and sports sciences, the accurate assessment of 

physical fitness, skill proficiency, and performance levels is essential for evaluating student 

progress, identifying individual needs, and refining training programs. To achieve this, 

reliable and valid testing instruments must be selected and constructed with great care. The 

selection and construction of tests involve a systematic process that ensures the tools used are 

appropriate for the specific objectives, age group, skill level, and context in which they will 

be applied. 

 Selecting a test requires a thorough understanding of its purpose, reliability, validity, 

objectivity, and usability. A well-chosen test provides meaningful data that can guide 

educational decisions and program development. On the other hand, constructing a test 

involves designing items or activities that measure the intended outcomes accurately while 

considering factors such as clarity, fairness, standardization, and ease of administration. 

 This chapter explores the principles, procedures, and criteria involved in selecting and 

constructing tests, emphasizing their significance in achieving precise, consistent, and 

practical assessments in physical education and related domains. 

Criteria for Test Selection 

 The selection and construction of tests must be directly aligned with the objectives of 

the evaluation process. Once the administrative and educational strategies to achieve these 

objectives are outlined, it becomes necessary to either select appropriate existing tests or 

develop new ones. Regardless of whether tests are selected or constructed, they must meet 

standardized scientific criteria to ensure accuracy and effectiveness. 

Modern test selection emphasizes evidence-based practices and inclusivity, considering 

diverse participants, technological integration, and global standards. 

The core criteria for test selection/construction are based on the following scientific 

attributes: 

(i) Validity 

 The test must accurately measure the specific quality or trait it claims to assess. 

 It should reflect real-world relevance and current standards within physical education 

or sports science. 

(ii) Reliability and Objectivity 

 The test should consistently produce stable and repeatable results. 

 Administration and scoring must minimize subjectivity, ensuring the process is 

simple, clear, and free from bias. 
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(iii) Interpretability 

 Test scores should be meaningful and interpretable against established norms, 

benchmarks, or performance standards, allowing for fair comparison among 

participants. 

(iv) Economy and Efficiency 

 The test must be cost-effective in terms of equipment, facilities, and time required for 

administration, while still providing accurate and useful information. 

Key Evaluative Criteria for Test Selection 

When evaluating or developing tests, three broad areas must be considered: 

Scientific Attributes Administrative 

Feasibility 

Educational Applications 

1. Validity 1. Cost and Time 

Efficiency 

1. Tests for major recreational 

activities 

2. Reliability 2. Availability of 

Equipment 

2. Evaluation of sports skills 

3. Objectivity 3. Simplicity in 

Administration 

3. Assessment of physical fitness 

4. Norm-Referencing  4. Screening for athlete potential 

5. Availability of 

Alternate Forms 

 5. Measurement of social and 

cooperative fitness 

6. Clear, Standardized 

Instructions 

  

Additional Modern Considerations 

 Technological Adaptation: Use of digital tools or apps for easier administration and 

data collection. 

 Cultural Sensitivity: Tests should be suitable for participants from diverse 

backgrounds. 

 Inclusivity: Tests should be adaptable for participants with disabilities (aligned with 

Universal Design for Learning principles). 

 Ethical Standards: Informed consent, data privacy, and participant well-being must 

be respected. 

Factors Affecting Scientific Authenticity 

 In the realm of test, measurement, and evaluation, scientific authenticity plays a 

critical role in ensuring that the data collected truly reflects the characteristics or performance 

being assessed. Scientific authenticity, in this context, refers to the extent to which testing 

procedures and evaluation outcomes are valid, reliable, accurate, and free from bias. It forms 

the foundation for making informed decisions in educational settings, athletic training, health 

assessments, and research studies. 
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 Several factors can influence the authenticity of scientific testing and evaluation, 

including the standardization of test protocols, the validity and reliability of the instruments 

used, the qualifications and objectivity of the evaluator, and the environmental or situational 

variables during testing. Errors in measurement, inconsistencies in scoring, and poorly 

designed test items can compromise the scientific integrity of the entire evaluation process. 

 To maintain authenticity, it is essential to adopt rigorous procedures, use scientifically 

validated tools, and follow ethical and standardized testing practices. By understanding and 

addressing these influencing factors, educators and researchers can ensure that the test results 

are not only accurate and consistent but also meaningful and applicable for further analysis or 

intervention. 

1. Validity 

 Validity refers to the degree to which a test accurately measures what it is intended to 

measure. A valid test ensures that the outcome truly reflects the targeted skill, without 

significant influence from unrelated factors such as height, weight, or other external 

variables. 

 For instance, if a test is designed to measure a tennis player's serving ability, it should 

directly assess the skill of serving — not general athleticism or unrelated traits. Similarly, if a 

test is intended to measure volleyball volleying skill, it must specifically assess volleying, not 

other physical attributes. 

Modern Methods of Establishing Validity 

The validity of a test can be determined through multiple methods: 

(i) Subjective Ratings 

 Expert judges evaluate participants based on performance criteria (e.g., form, 

accuracy, force, technique). 

 Typically, three to seven qualified judges are used to reduce individual bias. 

 After judges rate performances (e.g., tennis serves), participants also complete an 

objective performance test (e.g., service placement test). 

 Correlation is then computed between the judges' ratings and objective test scores. 

 A high correlation coefficient indicates strong validity, meaning the test aligns 

closely with expert assessments. 

(ii) Comparison with Previously Validated Tests 

 A new or modified test is compared with an already validated, established test. 

 Both the original and the new test are administered to the same group. 

 If participants' standings are highly similar across both tests, the new test can be 

considered valid. 

 Example: Comparing the original Brady Volleyball Test with a modified Brady 

Volleyball Test. 
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(iii) Composite Scores 

 Multiple tests measuring similar or related skills are administered. 

 Standardized scores (e.g., T-scores) from these tests are combined to create a 

composite score. 

 The new test is then correlated with the composite score. 

 A high correlation suggests that the test measures the intended attribute effectively. 

Example: Correlating a new skill test with the AAHPERD Physical Fitness Battery 

composite scores. 

(iv) Tournament Standings 

 Participants are ranked based on actual game or competition results (e.g., a round-

robin or ladder tournament). 

 Numerical rankings are assigned based on performance excellence. 

 The test scores are then compared with tournament standings. 

 A high agreement between test scores and competition results supports the validity of 

the test. 

(v) Face Validity (Empirical Judgment) 

 A quick, commonsense evaluation of whether the test appears to measure what it 

claims to measure. 

 It does not involve statistical validation but relies on logical assessment. 

 Example: A 50-yard dash is accepted as a measure of sprinting ability because, by 

logic and observation, sprinting performance determines success in such a dash. 

In contemporary research and practice: 

 Validity is often broken down further into content validity, criterion-related 

validity (predictive and concurrent), and construct validity. 

 Technological tools like video analysis and AI-based scoring are increasingly used to 

enhance objective evaluations and reduce human bias. 

 Cultural and contextual relevance is also considered important — a test valid in one 

country or group may need adaptation elsewhere. 

2. Reliability 

Reliability refers to the consistency and dependability of a test. A test is considered reliable 

if it produces similar results when administered repeatedly to the same individual or group 

under the same conditions. In short, a reliable test minimizes random errors and ensures that 

scores are stable over time. 

In measurement and evaluation, reliability is quantified using a correlation coefficient — a 

statistical measure that indicates the degree of consistency between repeated measures. 
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Modern Methods of Establishing Reliability 

(i) Test-Retest Method 

 The same test is administered to the same group of individuals on two different 

occasions, separated by a short time interval (typically 1–7 days). 

 The conditions during both test administrations should be as identical as possible to 

avoid external influences (e.g., learning, fatigue, forgetting). 

 The correlation between the two sets of scores provides the test-retest reliability 

coefficient. 

 A high correlation indicates strong reliability. 

(ii) Parallel Forms Method (Alternate Forms) 

 Two equivalent versions of a test are constructed, matching in difficulty, content, 

and structure. 

 Both forms are administered to the same group of students. 

 If the performance is consistent across both forms, the test is considered reliable. 

 This method is commonly used in written tests and skill assessments where alternate 

versions are necessary (e.g., to avoid test security issues). 

(iii) Split-Half Method 

 The single test is divided into two halves (often by odd and even items). 

 Scores from both halves are correlated to determine consistency within the test. 

 Example: In a 10-trial test, scores from trials 1, 3, 5, 7, and 9 are summed and 

compared with scores from trials 2, 4, 6, 8, and 10. 

 The initial correlation is then adjusted using the Spearman-Brown prophecy 

formula to estimate the reliability of the full-length test: 

Rx =          nr  ____ 

         1+ (n-1)r 

 Rx = Corrected (stepped-up) reliability coefficient 

 n = Factor by which the test length is increased (usually 2) 

 r = Split-half correlation coefficient 

(iv) Rational Equivalence Method (Kuder-Richardson Method) 

 This approach evaluates how consistently items within a single test measure the same 

concept. 

 Commonly applied in tests where items are scored as right or wrong (e.g., multiple-

choice or true/false). 

 Reliability is calculated without splitting the test into halves. 

 Two popular formulas used are: 

o Kuder-Richardson Formula 20 (KR-20): Best for tests with items that vary 

in difficulty. 
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o Kuder-Richardson Formula 21 (KR-21): Simplified version assuming all 

items have equal difficulty. 

 These methods ensure internal consistency and are especially useful for educational 

and psychological tests. 

 Internal Consistency Measures like Cronbach’s Alpha have become widely 

accepted for evaluating reliability, especially in scales with non-binary scoring. 

 Technology-assisted testing (online tests) requires additional checks for reliability 

across platforms and devices. 

 Environmental factors (e.g., noise, time of day) are increasingly controlled to ensure 

reliability in modern test administration. 

 Researchers today emphasize multi-method validation — using two or more 

reliability checks for important assessments. 

3. Objectivity 

Objectivity refers to the degree to which independent examiners assign the same score to the 

same performance or response, ensuring freedom from personal bias, opinions, or 

interpretations. A test is considered objective when its scoring system produces consistent 

results, regardless of who scores it.  

For instance, in a badminton skill test, if two different examiners independently assess a 

player and both record similar scores, the test demonstrates high objectivity. 

Importance of Objectivity 

 Ensures fairness in evaluation. 

 Enhances the credibility and trustworthiness of results. 

 Minimizes the influence of subjective judgment or personal bias. 

 Makes the test results replicable and comparable across different settings and scorers. 

Modern Techniques to Ensure High Objectivity 

1. Clear, Standardized Instructions 
o Provide detailed and unambiguous guidelines for administering and scoring 

the test. 

o Ensure that all examiners understand and apply the same procedures. 

2. Simplification of Measurement Procedures 
o Keep the evaluation process as straightforward as possible. 

o Reduce complexity to limit variation among scorers. 

3. Use of Mechanical and Technological Tools 
o Incorporate automated or digital tools where possible (e.g., electronic timers, 

scoring apps, motion sensors) to minimize human error and bias. 

4. Quantification of Results 
o Convert qualitative observations into mathematical scores or measurable 

units. 

o Use numeric scales, checklists, or rating scales. 
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5. Professionalism and Scientific Attitudes 
o Examiners should maintain impartiality, follow standardized ethics, and avoid 

favoritism or prejudice. 

6. Careful Selection and Training of Testers 
o Testers should be well-trained in both the technical aspects of the test and the 

principles of unbiased evaluation. 

o Continuous professional development and calibration sessions help maintain 

consistency. 

7. Ongoing Supervision and Monitoring 
o Administrative officers or supervisors should regularly observe testing and 

scoring to ensure that procedures are being followed correctly. 

o Audits and double-checking mechanisms can help detect and correct 

inconsistencies. 

Statistical Measurement of Objectivity 

 The degree of objectivity is quantified using a correlation coefficient. 

 High correlation between scores given by different testers indicates strong objectivity. 

 For example, Pearson’s r or Intraclass Correlation Coefficient (ICC) is often used for 

this purpose in modern research. 

Key Practices to Enhance Objectivity: 

 Detailed Scoring Rubrics: Providing clear rubrics with specific criteria for each 

performance level. 

 Blind Scoring: Scorers evaluate performances without knowing the identity of the 

participant. 

 Multiple Independent Scorers: Using more than one scorer and averaging results 

can also enhance objectivity. 

 Artificial Intelligence (AI) and Machine Learning: Tools are increasingly used to 

objectively assess physical and skill performances (e.g., AI video analysis in sports 

testing). 

 Online and Automated Testing Platforms: Modern platforms ensure standardized 

administration and scoring across large groups. 

 Global Standardization Efforts: International bodies (e.g., IOC, FIFA) are working 

toward universally standardized fitness and skill testing protocols to ensure objectivity 

across countries. 

4. Norm 

 Norms are standardized reference values that allow the interpretation of raw test 

scores by providing a basis for comparison. A raw score (e.g., 16) alone carries little 

meaning until it is converted into a score that reflects how it stands relative to a larger group, 

such as a percentile rank, T-score, Z-score, or standard score. 
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Example: 

 A raw score of 16 becomes meaningful when expressed as a 78th percentile, or 

equivalent to a T-score of 58. 

 This conversion allows meaningful comparison and understanding of an individual’s 

standing relative to a peer group. 

Modern Process of Norm Construction 

1. Defining the Target Group 

 Clearly specify the population for which the norms are being developed (e.g., high 

school boys aged 14–16). 

 Norms must be specific to the characteristics of the intended group. 

2. Sampling Procedures 

 A large and representative sample must be selected. 

 Sampling should be randomized and should cover: 

o Urban and rural areas 

o Different socioeconomic backgrounds 
o Regional diversity (especially if norms are intended for national application). 

3. Test Administration 

 Tests must be administered uniformly under standardized conditions to avoid any 

bias. 

 Use well-trained examiners and controlled environments. 

4. Data Collection and Analysis 

 Gather raw scores from the selected sample. 

 Group scores by relevant variables such as age, gender, body size, or skill level. 

 Calculate the mean, standard deviation, and other descriptive statistics for each 

subgroup. 

5. Norm Development 

 Establish norm tables or conversion charts using: 

o Percentiles 
o T-scores (mean = 50, SD = 10) 

o Z-scores (mean = 0, SD = 1) 

o Stanines (standard nine-point scale) 

 These scales allow easy interpretation and comparison across individuals. 

Key Evaluation Criteria for Norms 

1. Sampling Quality 
o The sample must reflect the diversity of the target population. 
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o Overrepresentation or underrepresentation of certain groups skews norms. 

2. Representativeness 
o Norms must be derived from a sample that truly represents the population the 

test is intended for. 

o For example, norms based on elite athletes are valid for athletes, but not for 

the general student population. 

3. Specificity 
o Use norms only for the group they were created for. 

o Misapplication of norms leads to invalid conclusions. 

4. Sample Size 
o Norms should be based on a large number of cases to ensure reliability and 

stability. 

o Modern recommendations suggest at least 400–500 participants per 

subgroup when possible. 

Developments and Best Practices 

 Longitudinal Norms: Tracking performance over time (e.g., growth curves for 

fitness). 

 Adaptive Norming: Using technology and AI to dynamically update norms as more 

data is collected. 

 International Norms: For global standards, international collaborations ensure norms 

are culturally fair and scientifically sound (e.g., WHO Growth Standards, Eurofit 

norms). 

 Digital Norming: Online testing platforms now collect real-time data to build 

continually updating norms. 

5. Economy of a Test: 

 An economical test is designed to minimize the use of time, effort, and financial 

resources in its administration, scoring, and interpretation. A truly cost-effective test typically 

possesses the following characteristics: 

1. Simplicity in Administration: The instructions are clear, concise, and easily 

understood by students, with tasks that are straightforward and free of confusion. 

2. Ease of Scoring: The test format allows for quick and accurate scoring, reducing the 

burden on educators or evaluators. 

3. Clarity in Interpretation: The results are easy to analyze and understand, enabling 

educators to draw meaningful conclusions without complex analysis. 

4. Time Efficiency: The administration of the test should not exceed 10 to 15 percent of 

the total time allocated for classroom instruction, ensuring that it supports rather than 

disrupts the teaching process. 

6. Equivalent Test Forms (Duplicate Form): 

 Students often enjoy self-assessment tasks and are naturally motivated to repeat 

activities that challenge their abilities and spark interest. To accommodate this inclination and 

promote consistent performance evaluation, it is beneficial to develop at least two parallel 

versions of a test that measure the same physical ability. These alternate forms should be 
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equivalent in both difficulty and content, aligning with the principles of educational 

measurement. For instance, if the goal is to assess coordination of the arms and shoulder 

girdle, one might develop a series of 10 to 15 throwing activities organized in increasing 

order of complexity.  From this pool, a balanced selection can be made-such as including 

tests 1, 7, and 13 in Form A, and tests 2, 8, and 14 in Form B-to ensure both versions are 

comparable in challenge and purpose. 

In designing even straightforward physical tests, such as a chin-up exercise, various factors 

must be carefully standardized, including: 

1. The diameter and material of the bar used. 

2. The height of the bar from the ground. 

3. The grip technique required-whether overhand (pronated), underhand (supinated), or 

alternate grip. 

4. Rules regarding the range of motion-such as whether full arm extension is required 

between repetitions or if resting between efforts is allowed. 

7. Standardized Instructions: 

 

 Consistent and well-defined instructions are fundamental to maintaining the 

reliability, objectivity, and fairness of any test. It is crucial that both the test administrators 

and the participants receive clearly structured and standardized directions detailing the exact 

procedures to be followed during test administration. 

 

 To ensure maximum clarity and eliminate misinterpretation, these instructions should 

be provided in a written format and, when applicable, supported by diagrams or visual 

demonstrations. Visual aids are particularly valuable in physical performance assessments, 

where correct execution of movements or techniques is vital. Standardizing instructions helps 

reduce inconsistencies in how the test is delivered, ensuring that all participants are evaluated 

under uniform conditions and that the results are both valid and comparable. 

 

Administrative Feasibility of Testing 

 For a testing program to be truly practical, it must be efficient in both cost and time. 

While there is no fixed rule on budget allocation for testing equipment due to variability in 

institutional resources, the justification for acquiring testing tools should rest on their 

educational value and contribution to student development. Equipment that supports 

meaningful learning and growth justifies its cost, even if funding is limited. 

Schools can begin with tests that require minimal resources. Many reliable assessments do 

not need sophisticated tools, making them suitable for institutions with limited budgets. 

These simpler tests can form the foundation of a broader evaluation program, which can later 

be expanded with more advanced tools if necessary. 

Time Management in Testing 

 Determining the appropriate time for testing within the academic calendar is complex. 

Some experts suggest allocating around 10% of instructional time, but this figure is largely 
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speculative. For example, if a fitness test is conducted twice a year and takes six total days to 

complete, that constitutes only about 3% of a typical 180-day school year. 

 Moreover, many tests serve dual purposes—assessing student performance while 

simultaneously developing fitness or skill. For instance, a motor fitness test including 

activities like pull-ups or timed runs is both evaluative and developmental. Similarly, skill 

tests in sports contribute to skill enhancement while providing evaluative data. 

 Hence, the testing process should not be separated from teaching. Instead of focusing 

on a fixed percentage of time, the priority should be the value testing adds to instruction and 

student learning outcomes. 

Educational Implications of Testing 

 When selecting tests, educators must consider the nature of the physical education 

program being implemented. Factors such as climate, facilities, and available resources will 

heavily influence test selection—especially for sports skill assessments. 

Skill and Fitness Evaluation 

 Ideally, tests should cover all major recreational or competitive sports offered during 

the year. Alongside skill testing, physical fitness assessments should be included to measure 

overall body condition—such as muscular strength, endurance, and cardiovascular health. 

These evaluations are often more reflective of a student’s general fitness level than skill-

based assessments. 

Identifying Sub-Fit and At-Risk Students 

 Through fitness and motor skill testing, educators can identify students who may 

require additional support. For example, a student showing low endurance or strength may 

benefit from a personalized fitness plan. Similarly, postural or orthopedic screening can 

detect issues early, allowing for timely intervention and reducing the need for corrective 

measures later. 

Social and Emotional Assessment 

 While tools for measuring social fitness are limited, physical education settings 

provide valuable opportunities for informal assessment. Educators can observe students’ 

behavior in group activities, games, and competitive situations to identify signs of emotional 

or social maladjustment. 

For instance: 

 A student who avoids group interaction, 

 One who bullies peers, 

 A child who consistently fails to bring their uniform, 

 Or one who avoids physical engagement, 



 
ISBN Number:  978-81-988914-5-7 

 
 

23 | P a g e  
Test, Measurement and Evaluation in Physical Education 

...may all be exhibiting signs of deeper emotional or behavioral issues. By recognizing and 

addressing these patterns early, educators can help guide these students toward healthier 

social development and overall well-being.  

 Testing in physical education is not merely about measuring performance; it’s a 

multifaceted tool for guiding instruction, diagnosing issues, and promoting holistic student 

development. Whether considering the technical construction of norms or the practicality of 

implementing assessments, the ultimate goal should always be to enhance learning and foster 

the growth of each student. 

Test Construction: Classification of Standardized and Teacher-Made Tests 

 One of the key aspects in the process of test construction is the development of norms 

and standards. A proper understanding of these two components is essential for building 

reliable and valid tests. 

 Standards refer to the predefined level of performance or competency that is 

considered essential for specific categories of individuals. These are often used as 

benchmarks for selection or assessment purposes. 

 Norms, on the other hand, are statistical representations of the current 

performance levels of a defined group. They help in interpreting individual scores by 

comparing them with group averages or percentiles. Norms are typically developed by 

testing a random sample from the target population. 

Common norms used in the field of physical education and sports include: 

 Percentile ranks 

 Mean scores 

 Standard deviations 

 Norms offer a frame of reference for evaluating test scores by providing context 

within a specific population group. 

Types of Tests 

Standardized Tests 

 Standardized tests are developed through scientific procedures. They are thoroughly 

tested for validity, reliability, and consistency across different groups and settings. 

Key Features: 

1. Offer highly reliable and valid measurements. 

2. Are ideal for teachers who lack the time or expertise to create tests from scratch. 

3. Cover a broad range of activities and subject areas. 

4. Serve as models for proper test design, including format and content balance. 

5. Are typically published and widely accessible. 
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Teacher-Made Tests 

 Teacher-made tests are created by instructors to meet specific instructional needs, 

time frames, or situations. These tests are often put together quickly and may lack scientific 

rigor. 

Key Features: 

1. Are tailored to match the content and difficulty level of a particular unit. 

2. Their reliability and validity depend on the effort and expertise of the teacher. 

3. Might not include or reference local norms. 

4. Are often less refined due to limited time for construction. 

5. Are generally used locally and are not shared or published widely. 

Types of Test Items 

Subjective Tests 

 These tests generally consist of essay-type questions, requiring students to organize 

and express their thoughts in written form. These assessments measure comprehension, 

interpretation, and the ability to present logical arguments. 

Key Features: 

1. Typically include 5 to 6 questions. 

2. Are quick to prepare but difficult to grade objectively. 

3. Demand more time from students to write detailed responses. 

4. Test deeper understanding such as analysis, interpretation, and problem-solving. 

5. Emphasize writing skills and creative expression. 

6. Are ideal for small groups or individual assessments. 

7. Tend to favor students with strong verbal and writing abilities. 

8. Have long been regarded as more academic or scholarly. 

9. Students must generate their own responses. 

10. Promote active thinking followed by organized writing. 

Objective Tests 

 Objective tests require students to provide short or selected responses. These tests are 

designed to measure specific facts or skills in a reliable and efficient manner. 

Key Features: 

1. Although difficult and time-consuming to create, they are highly reliable. 

2. Can be graded quickly and accurately, often with automated tools. 

3. Allow for validation and revision based on performance data. 

4. Often test multiple types of information within a short time. 

5. Can be used for remedial instruction by identifying misconceptions. 

6. Might lean toward assessing surface-level knowledge if not well designed. 

7. Help rank students based on performance. 
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8. May encourage guessing, especially in multiple-choice formats. 

9. Cover a broad range of content. 

10. Prevent bluffing by requiring precise answers. 

11. Clearly define the task or question at hand. 

12. Require students to select (not construct) responses. 

13. Student efforts are focused on reading, analyzing, and choosing the best answer. 

 Effective test construction involves choosing the right type of test based on the 

purpose, resources, and student needs. Both standardized and teacher-made tests have their 

own benefits and limitations. Similarly, subjective and objective tests serve different 

functions in assessing student knowledge and skills. A well-balanced evaluation strategy 

often includes a mix of both test types to achieve comprehensive and fair assessment 

outcomes. 

Steps in the Construction of a Knowledge Test 

 In physical education and sports, assessments have traditionally focused on 

psychomotor skills to aid in selection and classification. However, knowledge tests are 

equally crucial. They serve multiple purposes including the evaluation of factual 

understanding, reasoning skills, identifying misconceptions, and gauging a learner’s overall 

cognitive development related to sports and physical activity. 

 Although the basic methodology of developing knowledge-based tests mirrors that of 

constructing physical performance tests, certain modifications are necessary to ensure they 

effectively serve the goals of education and selection in sports contexts. Given their relatively 

infrequent use by coaches, such tests are often found only in specialized academic literature. 

To bridge this gap, it is vital for physical educators and trainers to understand the process of 

designing effective knowledge tests. 

The process typically involves the following three major steps: 

1. Developing the Testing Plan 

 The first step involves establishing a clear and structured plan for the test. This 

includes: 

(a) Identifying the Purpose of the Test 

A knowledge test may be developed for various goals such as: 

 Formative assessment – to provide regular feedback during a learning unit. 

 Summative evaluation – to assess understanding after course completion. 

 Status assessment – to gauge current knowledge levels of learners. 

 Promotional evaluation – to determine eligibility for advancement. 

 Selection and classification – to group students or choose candidates based on 

criteria. 

 Motivation and feedback – to inspire learners or assess instructional impact. 

 Comparison with standards – to evaluate against regional or national benchmarks. 

 Diagnosis of strengths and weaknesses – to guide future instruction. 



 
ISBN Number:  978-81-988914-5-7 

 
 

26 | P a g e  
Test, Measurement and Evaluation in Physical Education 

(b) Deciding the Type of Reference Standard 

It is important to clarify early whether the test will be: 

 Criterion-referenced – measuring performance against a fixed set of standards. 

 Norm-referenced – comparing performance to a peer group or population. 

 Although criterion-referenced tests are commonly preferred in knowledge 

assessment, the choice should be made in advance and communicated to learners to ensure 

transparency and clarity in evaluation. 

2. Creating the Test Content Scheme 

 The test should be designed to measure a range of cognitive abilities, including: 

 Knowledge recall 

 Comprehension 

 Application 

 Analysis 

 Synthesis 

 Value-based evaluation 

 Key considerations while designing the content include: 

 Difficulty level of course material 

 Relevance and utility of knowledge 

 Student background and ability levels 

 The test must fairly allocate weightage to each objective and ensure balance across 

question types. 

Question Formats 

 Essay-type questions: Encourage expression, creativity, and analytical thinking but 

are harder to score objectively. 

 Objective questions: Provide higher reliability and can be efficiently graded, often 

using computerized methods. 

 An effective content scheme blends these formats in alignment with the learning 

goals, student capabilities, and evaluation preferences. 

3. Constructing the Test Items 

 Once the structure is in place, the educator can begin creating the specific test items. 

Key points to consider include: 

 Avoiding ambiguous or confusing questions. 

 Ensuring an even distribution of items across topics. 

 Consulting previous examination papers and expert feedback. 
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Two primary categories of test items include: 

(a) Essay-Type Items 

 These questions require students to organize and present information in written form, 

typically in paragraphs. They assess: 

 Ability to articulate thoughts clearly. 

 Capacity to organize ideas logically. 

 Depth of understanding and synthesis of concepts. 

 Although these questions allow comprehensive evaluation, their subjective nature 

makes grading less consistent and more time-consuming. As a result, many physical 

educators tend to use them sparingly. 

(b) Objective-Type Items 

 These questions are widely used in physical education due to their objectivity and 

ease of evaluation. They fall into two broad types: 

 Recognition items – where students identify correct answers (e.g., multiple choice, 

true/false). 

 Recall items – where students retrieve information from memory (e.g., fill in the 

blanks, short answer). 

 Objective tests are particularly valuable for assessing a wide range of knowledge in a 

short time and ensuring consistent scoring across multiple test-takers. 

 Creating a reliable and valid knowledge test in physical education requires thoughtful 

planning, content alignment, and careful item construction. By considering the purpose, 

structure, and evaluation method, educators can design tests that effectively measure not 

just what students know, but how well they understand and apply their knowledge in the field 

of sports and physical activity. 
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Chapter – III 

Administration of Tests 

 The administration of tests is a vital component in the process of test, measurement, 

and evaluation, particularly in educational and physical education settings. It refers to the 

systematic execution of a testing procedure to ensure the accurate collection of data regarding 

an individual's performance, abilities, or attributes. Proper test administration is essential for 

maintaining the reliability, validity, and fairness of the results. 

 Effective test administration involves meticulous planning, standardization of 

procedures, clarity in instructions, and a controlled environment that minimizes distractions 

and variability. It also includes ensuring that test materials are ready, participants are properly 

oriented, and evaluators are trained to conduct and score the test consistently. Inconsistent or 

poorly managed test administration can lead to errors, misinterpretation of results, and loss of 

credibility in the evaluation process. 

 By adhering to standardized guidelines and ethical practices, educators and 

professionals can ensure that the administration of tests yields trustworthy data, thereby 

supporting informed decision-making, program evaluation, and research outcomes. 

Advance preparation 

 The process of test administration can be broadly categorized under the following 

three main areas: 

1. Pre-Test Preparation 

2. Responsibilities During Testing 

3. Post-Test Responsibilities 

Pre-Test Preparation 

 Conducting a test effectively demands systematic planning and detailed preparation, 

often beginning weeks-or even months-prior to the actual test date. Efficient pre-planning 

involves addressing the following aspects: 

Key Areas of Preparation 

 Choosing the most suitable test 

 Acquiring thorough knowledge of the test 

 Arranging required equipment and facilities 

 Preparing scorecards and materials 

 Setting up the testing space 

 Organizing administrative and scoring procedures 

 Orienting students 

 Training student assistants and scorers 
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Selecting the Suitable Test 

 The foremost task in test planning is selecting an appropriate test. Several elements 

should guide this choice: 

 Is the aim to measure educational outcomes (product) or learning processes? 

 What specific educational component is being assessed? 

 What will the test results be used for? 

Factors to consider include: 

 Classification: Test participants should be categorized based on factors like gender, 

age, physical attributes (e.g., height, weight), skill level, body type, health indicators 

(blood pressure, muscle tone), previous experience, nutrition, and cognitive ability. 

 Grading: Various grading systems may be adopted, such as pass/fail, equal interval 

scoring tables, or tables with varying intervals. 

 Norms Availability: Reference norms should be established beforehand to enable 

meaningful interpretation of results. 

Understanding the Test 

 The test conductor must possess a clear and complete understanding of the test, 

including its administration protocols, evaluation criteria, and objectives. This ensures 

uniformity and accuracy in implementation. 

Equipment and Facility Readiness 

 An organized and well-equipped testing environment is critical for successful 

administration. The following should be considered: 

A. Test Course and Markings 

 The layout for the test should follow prescribed guidelines, including accurately 

marked fields or courts. Movable setups offer added flexibility. 

B. Equipment 

 Ensure all required tools—such as bars, poles, ropes, targets, and measuring 

devices—are available and properly placed before the test begins. 

C. Materials 

 Supplies such as stopwatches, chalk, balls, markers, scorecards, and pencils should be 

prepared in advance. 
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Preparing Scorecards 

 Different tests may require different formats for score recording. Ideally, scorecards 

should be test-specific and clearly color-coded. Pre-designed templates save time and prevent 

confusion. 

Types of Scorecards: 

 Class Roll Sheet: Lists all students alphabetically with space for scores and notes. 

Ideal for group testing or centralized record-keeping. 

 Squad Cards: Used when students move in squads from station to station. Facilitates 

peer scoring under supervision. 

 Individual Scorecards (Carry Type): Each student keeps a personal scorecard while 

rotating independently. These are usually 3×5 or 5×8 inches in size. However, loss or 

wear over multiple uses is a concern. 

Standardizing Instructions 

 Instructions must be clear, concise, and standardized for both testers and participants. 

Two essential elements include: 

 Trained Test Administrators: Staff must be well-versed in procedures, scoring, and 

demonstrations. 

 Clear Student Directions: Instructions should be written, rehearsed, and read aloud 

as needed. They should: 

o Be brief and to the point 

o Accompany a demonstration 

o Be age-appropriate 

o Focus on correct techniques rather than mistakes 

Setting Up the Testing Area 

 Proper setup enhances efficiency and safety. Keep in mind: 

 Arrange stations to maintain smooth participant flow 

 Sequence stations from less demanding to more intense 

 Clearly label each station 

 Ensure all safety protocols are in place 

Organizing Testing Procedures 

 Test administrators must plan the complete procedure in detail—where students go, 

how rotations happen, and who scores what. There are four main organization methods: 

A. Mass Testing 

 A large number of students are tested simultaneously. Two common variations are: 
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 Partner Method: One student performs the test while the partner scores, then they 

switch roles. 

 Group Testing: All students take the test at the same time, saving time. 

B. Squad Method 

 Students are divided into squads that rotate through test stations. Each squad may use 

squad cards or individual cards. Effective when station timing is similar. 

C. Station-to-Station Method 

 Participants move independently from one station to the next. This works well when 

different tests require varying durations. 

D. Combined Method 

 A mix of the above approaches may be applied. For instance, mass testing for simpler 

items and squad-based testing for complex ones. Flexibility enhances efficiency. 

Scoring Preparation 

 Scoring must be objective, consistent, and efficient. There are three aspects to 

consider: 

 Accurate Observation: Observers must be trained to judge performance correctly. 

 Efficient Recording: Scorecards and devices should be used to capture results 

without delays. 

 Assistance in Scoring: Utilize spotters, recorders, or trained assistants where 

necessary. 

Scoring Methods Include: 

 By Instructor: Suitable for tests requiring professional judgment. 

 By Partners: Effective during mass tests. 

 By Squad Leaders: Requires prior training in scoring techniques. 

 By Trained Testers: Ideal for station-based testing. Assistants may include students, 

staff, or volunteers. 

Student Orientation 

 Before testing, students should be briefed on test procedures, attire, equipment usage, 

and scoring. Proper orientation helps them perform confidently and accurately. 

Training Student Leaders and Scorers 

 Proper training is essential for those assisting in testing. Training should cover: 

 Administrative procedures 

 Test-specific techniques 
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 Demonstration methods 

 Scoring criteria 

 Student leaders must be taught to maintain accuracy, consistency, and attentiveness. 

Duties During Testing 

 The responsibilities of examiners during the testing phase are fairly straightforward, 

yet crucial for the smooth conduct of assessments. A key principle is to ensure that every 

student receives an equal and fair opportunity to showcase their abilities. The core aspects of 

administering tests effectively include the following components: 

Final Preparations 

 Examiners should arrive well before the scheduled start of the test. This early arrival 

allows time for a final inspection of equipment, supplies, and the testing environment. A 

well-organized setup ensures the session can begin promptly once students are assembled. 

Time efficiency is a sign of good instructional planning. 

Providing Clear Instructions 

 Students should be given standardized and precise instructions about what is expected 

during the test. Instructors must present directions clearly and engagingly. These directions 

can be delivered verbally, through written material, or with the help of pre-recorded audio 

tools like cassette or digital recordings to ensure consistency. Combining verbal explanations 

with demonstrations helps enhance understanding and saves time. 

Demonstration of Test Items 

 In physical education, demonstrating test activities is particularly important. Each test 

item should be demonstrated clearly before testing begins. These demonstrations should be 

rehearsed in advance by the instructor or designated demonstrators. This step helps students 

understand the correct execution of the test and gives them an opportunity to ask questions 

for clarification. 

Warm-Up and Practice 

 Before starting the actual tests, students should be allowed time for warming up and 

practicing the activities. This not only prevents injuries but also helps them perform better. 

There are two types of warm-ups: 

 General warm-up – to increase overall body temperature and flexibility. 

 Specific warm-up – targeting particular muscle groups relevant to the test. 

 The examiner must ensure that warm-up exercises are consistent and adequate for all 

participants. Space and time should be allocated for this purpose. 
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Conducting the Test 

 All prior preparations come into action during the testing period. The session should 

be run efficiently, with a focus on maintaining student engagement and discipline. Proper 

management reduces disruptions such as crowding around specific stations or equipment 

malfunctions. The examiner must stay alert to handle issues like missing scorecards, broken 

equipment, or damaged markings promptly. 

Encouraging Student Motivation 

 To achieve accurate and enthusiastic participation, the testing environment should be 

motivating. Assistants and instructors should: 

 Show genuine interest in student efforts. 

 Offer words of encouragement. 

 Recognize and praise good performances. 

 Remind students of proper techniques and rules. 

 These strategies help bring out the best in students and ensure meaningful results. 

Ensuring Safety 

 Safety is a top priority in any physical activity. Precautionary steps should be 

emphasized from the start. These include: 

 Conducting proper warm-ups. 

 Using well-maintained equipment. 

 Setting up stations with safe spacing and proper flow of movement. 

Where necessary, a preliminary medical check-up can be done for students 

participating in strenuous tests to avoid health risks. Clear traffic routes and 

equipment layouts reduce the chance of accidents. 

Duties After Testing 

 Once the testing concludes, examiners have several follow-up tasks to complete. 

These can be immediate or scheduled for later. Key responsibilities include: 

Collecting Scorecards 

 Whether group or individual scorecards are used, collecting them systematically 

ensures proper data handling. Squad leaders or assistants can be tasked with gathering the 

scorecards at the final test station. 

Converting Raw Scores 

 The initial scores recorded during testing are referred to as raw scores. These are later 

converted into standardized scores using pre-prepared norm tables. This process helps in 

comparing student performance accurately. Scorecards should include designated spaces for 

both raw and converted scores. 
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Benchmarking with Norms 

 Converted scores become more meaningful when compared against established 

norms. Many standardized tests provide normative data or scoring tables (e.g., T-scores). 

When feasible, scorecards can include reference norms for direct comparison and evaluation. 

Developing Local Norms and Standards 

 In cases where standard norms are unavailable or unsuitable, the test administrator 

may need to create local standards based on class performance. This involves basic statistical 

analysis such as calculating means and standard deviations. Tools like percentile tables can 

be used to develop appropriate benchmarks. 

Result Interpretation 

 Raw data holds little value unless it is interpreted meaningfully. Results should be 

analyzed in relation to standards to assess each student’s ability, progress, strengths, and 

areas of need. If time allows, students should be provided feedback along with guidance on 

how to improve. 

Utilizing Results for Improvement 

 The most critical aspect of evaluation is how the results are used. Test data should 

inform teaching strategies and future training. A thoughtful follow-up can lead to: 

 Revised objectives and goals. 

 Improved teaching methods. 

 Higher performance standards. This continuous loop of evaluation and adjustment 

supports long-term student development and program enhancement. 

Classification 

 Classification is a fundamental component in the measurement process within 

physical education. It involves organizing or assigning individuals into specific groups based 

on shared characteristics or abilities. This systematic grouping is primarily intended to 

enhance instruction and maximize the effectiveness of learning experiences. 

 In educational settings-such as schools and colleges-the main goal of classification is 

to ensure students with similar capabilities, prior experiences, or specific needs are grouped 

together. This allows for more tailored teaching strategies and a more efficient instructional 

process. 

Purpose and Value of Classification 

Purpose of Classification  

 Classification in physical education serves the primary function of grouping students 

based on similar characteristics, abilities, or needs to optimize learning and instructional 

efficiency. While homogeneous grouping (grouping students with similar traits) is often 
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ideal, there are occasions where heterogeneous grouping (mixed-ability grouping) may be 

more effective, depending on the instructional objective. 

 Key purposes of classification include: 

1. Balancing Competition: One of the foremost goals of classification is to ensure 

fairness and equity in competitions and games. By categorizing students into groups 

of similar skill levels, competitions become safer, more enjoyable, and more 

motivating. This equalization enhances engagement, promotes healthy competition, 

and boosts morale in both instructional settings and intramural sports. 

2. Improving Instructional Effectiveness: Classification allows educators to tailor 

their teaching based on students' individual needs and skill levels. Homogeneous 

grouping enables more focused instruction, allowing teachers to address the specific 

challenges of each group, thereby creating a more productive and cohesive learning 

environment. 

3. Ensuring Programme Continuity: A well-structured classification system supports 

the progressive development of students from one grade to another. It helps ensure 

that physical education experiences build upon previous knowledge and skills, 

moving from simple to more complex activities. Grouping by grade level supports 

curriculum planning and a seamless learning trajectory across all educational stages. 

4. Promoting Health and Safety: Proper classification contributes significantly to 

safeguarding student well-being. It typically begins with a medical screening and 

includes ongoing attention to health-related factors such as body composition, 

cardiovascular fitness, and muscular development. Grouping students with similar 

physical capacities reduces injury risks, especially in contact sports and high-intensity 

activities. 

Values of Classification 

 The process of classification in physical education delivers numerous educational and 

developmental benefits. These values include: 

1. Stimulating Interest: When students are grouped with peers of similar ability, their 

enthusiasm and willingness to participate increase. Balanced competition ensures that 

all students—regardless of skill level—experience success and feel challenged, which 

enhances motivation and engagement in physical activities. 

2. Enhancing Socialization: Homogeneous grouping fosters better peer interaction and 

emotional adjustment. Students feel more comfortable participating and 

communicating within groups that reflect their own skill levels. This social harmony 

facilitates smoother instruction and more collaborative learning environments. 

3. Boosting Class Morale and Spirit: Class morale improves when students feel fairly 

treated and included. Classification avoids the common issue where lessons cater only 

to average performers, leaving advanced or struggling students behind. Grouping 

students with similar abilities fosters a sense of equality and collective progress, 

creating a more democratic and spirited classroom environment. 

4. Achieving Educational Objectives: Classification supports the realization of 

curricular and instructional goals. It allows for goal-setting that is specific, 

measurable, and attainable for each group. By aligning instructional content with 



 
ISBN Number:  978-81-988914-5-7 

 
 

37 | P a g e  
Test, Measurement and Evaluation in Physical Education 

students’ capabilities, educational outcomes are more effectively met across all ability 

levels. 

5. Increasing Teaching Efficiency: Classification significantly improves teaching 

effectiveness. When students are sorted based on similar strengths or challenges, 

instructors can manage time better, provide more targeted instruction, and achieve 

greater progress in less time. Homogeneous grouping allows for customized content 

delivery that meets group-specific needs. 

6. Addressing Student Needs: Meeting individual learning needs is fundamental to 

physical education. Classification allows educators to design separate programs for 

distinct groups: 

o Advanced or gifted students who require more challenging tasks. 

o Average learners who benefit from steady progression. 

o Lower-skilled or beginner students who need additional support and 

attention. 

Instructors can further refine programs based on student experience—grouping 

learners into beginner, intermediate, or advanced categories. This tailored approach 

ensures that each student receives the appropriate challenge and encouragement to 

grow. 

 Classification is a strategic tool in physical education that enhances instructional 

quality, student motivation, and safety. By thoughtfully grouping students based on shared 

traits or levels of development, educators can ensure that learning experiences are inclusive, 

effective, and aligned with the physical, emotional, and cognitive needs of all learners. 

Approaches to Classification in Physical Education 

 Implementing an effective classification system in physical education involves a 

series of well-planned steps. Educators must select an appropriate approach that aligns with 

their instructional goals and the specific needs of their students. The classification process 

must be adaptable and consider several influencing factors, including: 

 The educational objectives of the physical education program 

 The intended outcomes of classification 

 The characteristics and size of the student group 

 Availability of facilities and equipment 

 The time required to administer assessments 

Steps and Methods in Classification 

 The classification process typically follows a structured sequence, which includes: 

1. Medical Screening 

2. Grade or Educational Level 

3. Assessment of Ability 

4. Subjective Evaluation 

5. Objective Evaluation 

6. Specific Skill-Based Grouping 

7. General Ability Grouping 
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8. Alternative Classification Methods 

9. Inter-Class Grouping 

10. Proficiency and Deficiency Testing 

Medical Examination 

 The initial stage of classification is a comprehensive medical evaluation. This step 

ensures that students are physically capable of participating in various activities. It is a 

mandatory prerequisite for entering the general physical education program. Regular health 

assessments throughout a student’s academic journey—from primary to college level—

should be documented and maintained as part of their educational record. These evaluations 

form the cornerstone of school-based health and safety programs. 

Grade or Educational Level 

 After medical clearance, students are grouped based on variables such as age, sex, 

educational level, and prior experience. This allows learners to participate in appropriate 

activities suited to their development stage and individual capabilities. 

Assessment of Ability 

 Ability-based classification identifies each student’s physical and motor 

competencies. Grouping according to skill level ensures the effectiveness of teaching and 

training. This method acknowledges both natural ability and acquired skills, emphasizing the 

purpose of measurement: to uncover and respond to individual potential. 

Subjective Judgment 

 Instructors may use personal observations and informal assessments to classify 

students. While this method is practical and often used by coaches for team selection, it relies 

heavily on the teacher’s familiarity with student capabilities. Its major limitation lies in the 

potential for bias or inconsistency. 

Objective Judgment 

 Objective classification involves standardized physical fitness and skill tests. These 

tests generate quantitative data that can be used to group students with precision. This 

approach ensures consistent scoring and reduces subjectivity. 

Objective methods fall into two types: 

 Specific Ability Grouping 

 General Ability Grouping 

Specific Ability Grouping 

 This method groups students based on their proficiency in specific sports or activities 

(e.g., volleyball, basketball, swimming). For instance, if swimming is the focus, students are 
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grouped according to their swimming ability. This technique is widely used in competitive 

settings and ensures balanced, ability-aligned instruction within a specific skill area. 

General Ability Grouping 

 This broader classification groups students based on overall physical abilities for 

instructional or intramural purposes. It ensures that students of similar general fitness or 

performance levels are taught together. 

Two key methods used here include: 

A. Grouping by Physical Traits 

 Students are grouped based on physical metrics such as age, height, weight, and body 

composition. 

B. Grouping by Test Scores 

 Fitness or skill test results are used to objectively classify students. 

Well-Known Classification Models 

McCloy’s Classification Index 

 McCloy developed three classification formulas for different educational levels: 

 High School:  

Classification Index I = (20 × Age in years) + (6 × Height in inches) + Weight (in 

pounds) 

 College (Men):  

Classification Index II = (6 × Height in inches) + Weight (in pounds) 

 Elementary School:  

Classification Index III = (10 × Age in years) + Weight (in pounds) 

Neilson and Cozens’ Classification Index 

 This method is similar to McCloy’s and considers age, height, and weight: 

 Classification Index = (20 × Age) + (5.5 × Height) + Weight 

 These indices are highly correlated (r = 0.983), meaning either can be used 

effectively, especially for high school-level classification. 
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Example Calculation:  

 Let’s calculate the classification index for a student named Jerry: 

 Age: 12 years 

 Height: 60 inches 

 Weight: 92 pounds 

Using Neilson and Cozens’ Index:  

 Neilson and Cozens Classification index = (20 × Age) + (5.5 × Height) + Weight 

  = (20 × 12) + (5.5 × 60) + 92  

  = 240 + 330 + 92 

  = 662 

 Jerry’s classification index score is 662, which helps place him in a suitable physical 

education group. 

Other Methods of Classification 

 These may include psychomotor skill assessments, self-evaluation forms, or peer 

reviews. Such methods can provide supplemental data to refine grouping. 

Inter-Class Grouping 

 In situations where class sizes vary or students need to be redistributed for balance, 

inter-class grouping helps maintain uniformity in instructional delivery. 

Proficiency and Deficiency Testing 

 These tests identify students who either excel or struggle significantly. Based on 

outcomes, enriched or remedial programs can be developed to address specific needs. 

 Adopting the right approach to classification in physical education ensures effective 

instruction, maximized student engagement, and enhanced safety. Whether based on health 

status, age, ability, or objective scores, classification plays a crucial role in tailoring physical 

education experiences to suit diverse learners. 
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Chapter – IV 

Physical Fitness 

 Physical fitness refers to the state of well-being where an individual’s body functions 

efficiently and effectively in daily activities, work, and leisure without undue fatigue. It 

encompasses the ability to maintain health, resist illness, and handle physical demands with 

energy and alertness. Being physically fit not only improves performance in sports and 

exercise but also contributes significantly to overall health, mental well-being, and quality of 

life. In physical education, promoting physical fitness is fundamental to helping individuals 

develop strength, endurance, flexibility, and other abilities necessary for an active and 

healthy lifestyle. 

Definition of Physical Fitness and Its Components 

 Physical fitness is defined as the capacity to perform daily activities efficiently and 

energetically, without excessive tiredness, while still having enough energy remaining for 

leisure activities and unexpected situations. 

Components of Physical Fitness 

 Physical fitness consists of several key components that contribute to overall health 

and athletic performance. The nine primary components are: 

1. Strength 

The maximum force that a muscle or group of muscles can generate when contracting 

against resistance.  

Test examples: Push-ups, Handgrip Dynamometer 

2. Speed 

The ability to move different parts of the body rapidly. 

Test example: 50-meter sprint 

3. Power 

The capacity to exert maximum muscular contraction quickly in an explosive 

movement. 

Test examples: Standing broad jump, Vertical jump 

4. Flexibility 

The capability to move joints through their full range of motion without restriction 

caused by muscles or connective tissues. 
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Test example: Sit and reach test 

5. Agility 

The skill to rapidly and accurately change the body’s position or direction in a quick, 

controlled manner. 

Test example: Shuttle run 

6. Muscular Endurance (Strength Endurance)  

The ability of muscles to sustain repeated contractions or maintain a contraction over 

an extended period.  

Test example: Cooper’s 12-minute run 

7. Balance  

The ability to maintain control over the body’s position, whether stationary or in 

motion. 

Test example: Stork balance test 

8. Coordination  

The skill to smoothly and efficiently combine different muscle actions to perform 

complex movements.  

Test examples: Wall pass, Basketball throw for distance, Softball throw for distance 

9. Cardiovascular Endurance  

The efficiency with which the heart, lungs, and blood vessels supply oxygen to 

working muscles during prolonged physical activity.  

Test example: Long-distance running 

AAHPER Youth Fitness Test 

 In 1958, the Research Committee of the American Alliance for Health, Physical 

Education, and Recreation (AAHPER) developed a comprehensive fitness test battery aimed 

at evaluating the physical fitness levels of American youth nationwide (Hunsicker, 1958). 

 Following extensive data collection, the national norms were updated in 1965 by 

AAHPER. This test battery originally consisted of seven components: 

1. Pull-ups for boys or flexed arm hang for girls 

2. Sit-ups, with a maximum count of 50 for girls and 100 for boys 

3. Shuttle run 

4. Standing broad jump 

5. 50-yard dash 
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6. Softball throw for distance (which was later removed in 1976) 

7. Six hundred-yard run-walk 

 In 1976, the AAHPER Youth Fitness Test was revised with several changes: 

 The softball throw was removed from the test battery. 

 The fixed number of straight-leg sit-ups was replaced by bent-knee sit-ups performed 

within 60 seconds. 

 The 600-yard run-walk became optional, allowing participants to choose between the 

600-yard run-walk, a 9-minute run-walk, or for ages 10 to 12, a 1-mile run-walk, and 

for those aged 13 and above, a 1.5-mile (12-minute) run-walk. 

 The following table summarizes the current test items along with the fitness elements 

they evaluate: 

S.No Test Items Elements Tested 

(i) Pull-ups (boys) or Flexed Arm Hang (girls) Muscular strength (dynamic) 

and endurance of arms and 

shoulders 

(ii) Bent-Knee Sit-ups Muscular strength and 

endurance of the trunk 

(iii) Shuttle Run (10×4 yards) Speed and agility 

(iv) Standing Broad Jump Explosive leg strength 

(v) 50-Yard Dash Speed of lower limbs and 

explosive power 

(vi) 600-yard Run-walk (ages 10-12) or 9-min/1-

mile/1.5-mile run-walk (ages 13 and above) 

Cardiovascular endurance 

Administration of the AAHPER Youth Fitness Test 

 The AAHPER Youth Fitness Test is typically carried out over the course of two days 

as outlined below: 

Day 1: 

 Pull-ups (for boys) or Flexed Arm Hang (for girls) 

 Bent-knee Sit-ups 

 Shuttle Run 

Day 2: 

 Standing Broad Jump (SBJ) 
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 50-yard Dash 

 For ages 10 to 12: 600-yard Run-Walk 

 For ages 13 and above: choice of a 9-minute Run-Walk, 1-mile Run-Walk, 12-minute 

Run-Walk, or 1.5-mile Run-Walk 

 The test requires minimal equipment, and the specific procedures for administering 

each component are provided separately. 

 (i) Pull-Ups (for Boys) and Flexed Arm Hang (for Girls): 

Equipment Needed:  

 A wooden or metal bar approximately 1.5 inches in diameter-alternatively, a pipe or 

ladder rung can be used-and a stopwatch (required only for girls). 

(a) Pull-Ups (Boys):  

Test Procedure:  

 The bar should be positioned at a height so that when the participant hangs with arms 

fully extended, their feet do not touch the ground. The participant grasps the bar with an 

overhand grip, palms facing away from the body. Starting from a hanging position, the 

participant pulls their body upward until the chin clears the bar, then lowers themselves back 

to a fully extended hang. This motion is repeated as many times as possible. Only one attempt 

is generally allowed unless it’s clear the participant did not have a fair opportunity. Swinging, 

leg kicking, or raising the knees during the exercise is prohibited. 

Scoring:  

 The total number of correctly performed pull-ups is recorded. This score can be 

interpreted using local norms or by comparing with other participants’ results. 

(b) Flexed Arm Hang (Girls):  

Test Procedure:  

 Similar to the boys’ pull-up, but the bar height is adjusted to approximately the 

participant’s height. With assistance from two helpers (one in front and one behind), the 

participant lifts their body so that the chin is above the bar, with elbows bent and chest close 

to the bar. The participant then holds this position for as long as possible without support. 

 Once the participant is in position and the assistants release support, the stopwatch 

starts. Timing continues until one of these occurs: 

 The participant tilts the head backward to keep the chin above the bar 

 The chin touches the bar 

 The chin drops below the bar level 
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Scoring: 

 The duration (in seconds) the participant maintains the proper position is recorded as 

the test score. 

(ii) Bent-Knee Sit-Ups (for Boys and Girls): 

Equipment: 

 A mat or a comfortable surface for each participant and a stopwatch. 

Test Procedure:  

 The participant lies on their back with knees bent and feet flat on the floor, keeping 

heels no more than 12 inches away from the buttocks. The knee angle should be less than 90 

degrees. Hands are placed behind the neck with fingers interlocked, and elbows resting on the 

mat. An assistant or partner holds the participant’s feet to keep them grounded. 

 The participant then contracts their abdominal muscles to lift the head and elbows 

forward, aiming to touch the knees with the elbows. This movement counts as one complete 

sit-up. After reaching the top position, the participant lowers back to the starting position and 

repeats the sit-up. 

 Once the participant understands the procedure, the tester gives a command, “Ready! 

Go!” At “Go,” the participant begins performing sit-ups continuously, and the stopwatch is 

started simultaneously. The participant continues at their maximum pace for 60 seconds until 

the timer signals to stop. 

Scoring: 

 The score is the number of correctly performed sit-ups completed within 60 seconds. 

Only one attempt is allowed unless the tester determines that the participant did not have a 

fair chance. 

Note: Sit-ups will not be counted if: 

 The fingers are not clasped behind the neck. 

 Both elbows are brought forward at the start and the participant pushes off the floor 

with the elbows. 

 The participant returns to the starting position with elbows flat on the floor. 

(iii) Shuttle Run (for Boys and Girls): 

Equipment:  

 Two wooden blocks (each measuring 2"×2"×4"), a stopwatch, and marking powder. 

Participants should wear running spikes or can run barefoot. 
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Test Procedure:  

 Mark two parallel lines on the ground 10 yards apart. Alternatively, the width of a 

standard volleyball court may be used. Place the two wooden blocks just behind one of the 

lines. The participant begins behind the opposite line. 

 At the command "Ready? Go," the timer starts the stopwatch as the participant sprints 

to the blocks, picks up one block, runs back to the starting line, and places the block behind 

it. The participant then runs back to collect the second block and carries it back across the 

starting line. The stopwatch stops as soon as the second block is set down. 

Scoring: 

 Each participant is allowed two attempts with rest between them. The fastest time 

from the two trials is recorded as the final score, measured to the nearest tenth of a second. 

(iv) Standing Broad Jump (for Boys and Girls): 

Equipment: 

 A flat surface such as a floor, mat, or long jump pit, a measuring tape, and markers 

such as chalk or tape. 

Test Procedure: 

 After demonstrating the standing broad jump to the group, the participant stands 

behind the starting line with feet parallel. They are instructed to jump forward as far as 

possible, using a bending motion of the knees and swinging their arms to gain momentum. 

The participant is given three attempts to achieve the maximum horizontal distance. 

Scoring:  

 The distance is measured from the starting line to the closest point of landing (usually 

the heels). The best (longest) of the three attempts is taken as the final score. 

(v) 50 Yard Dash (for Boys and Girls): 

Equipment:  

 At least two stopwatches or a single stopwatch capable of recording split times. 

Test Procedure: 

 Two lines are marked 50 yards apart to serve as the start and finish lines. On the 

command "Ready? Go!", the participant sprints as fast as possible from the starting line to the 

finish line. The starter signals the beginning of the run by lowering their arm, providing a 

visual cue for the timers positioned at the finish line. 
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Scoring: 

 The time recorded from the start signal until the participant crosses the finish line is 

the score, measured to the nearest tenth of a second. 

(vi) 600 Yard Run-Walk, 1 Mile Run-Walk, or 1.5 Mile Run-Walk (for Boys and Girls): 

Equipment: 

 A marked track or area and a stopwatch. 

(a) 600 Yard Run-Walk: 

 Participants start from a standing position. On "Ready? Go!", they cover the 600-yard 

distance as quickly as possible. Typically, 10-12 participants run simultaneously in pairs. 

Walking is allowed, but the goal is to complete the distance in the shortest time. 

Scoring: 

 The time taken to complete 600 yards is recorded in minutes and seconds. 

(b) One Mile / 1.5 Mile Run-Walk:  

 This test is conducted similarly to the 600-yard run-walk, but the distance covered is 

either one mile or 1.5 miles. The time to complete the distance is recorded. 

(c) 9-Minute or 12-Minute Run-Walk: 

 Participants aim to cover as much distance as possible within 9 or 12 minutes. If the 

track is marked every 200 yards, the number of complete laps plus any extra distance covered 

within the time is counted. Although continuous running is encouraged, brief walking 

intervals are permitted. The total distance covered within the specified time is measured, 

accurate to the nearest yard. 

Validity of the AAHPER Test: 

 Research has demonstrated that many components of the AAHPER Youth Fitness 

Test significantly correlate with various physical and motor fitness factors, confirming the 

test’s factorial validity. 

Evaluation of the AAHPER Test: 

 Normative data based on percentile ranks are available for each age and gender group 

of U.S. youth. These norms have been extensively published in numerous test and 

measurement manuals, allowing for meaningful interpretation of individual scores. 
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JCR Test (Jump, Chin-up, Run Test) 

 The JCR Test is a comprehensive assessment tool designed to evaluate an individual's 

general motor abilities, specifically focusing on explosive power, speed, agility, and 

muscular endurance. It comprises three components: Vertical Jump (J), Chinning or Pull-

ups (C), and Shuttle Run (R). This test is most appropriate for male participants aged 

between 18 and 45 years. 

Required Equipment: 

 Vertical jump board or a wall marked for measurement 

 Chalk powder for marking fingertips 

 Stopwatch 

 Chinning bar 

 Two wooden blocks (2˝ × 2˝ × 4˝ each) 

Test Components and Administration 

1. Vertical Jump (Power Assessment): 

 Procedure: 

 A group of 5 to 10 participants may receive a demonstration from the tester or 

a trained assistant. The subject stands upright, facing the wall or vertical jump board, 

and marks their maximum reach height using chalked fingertips while keeping the 

heels flat on the ground. After re-chalking the fingertips, the subject jumps vertically 

(without a run-up or hop) and marks the highest point they can reach. Proper jumping 

technique, including bending the knees and swinging the arms, is emphasized. 

 Attempts:  

 3 to 5 trials are permitted; the best jump is considered for scoring. 

 Scoring: 

 The difference between the marked standing reach and the highest jump reach 

is recorded. For power assessment in foot-pounds, this difference is multiplied by the 

individual's body weight. However, most assessors typically use the jump height (in 

inches or centimeters) directly for scoring. 

2. Chinning (Muscular Endurance Evaluation): 

For Males: 

 Procedure: 

 The bar is adjusted so that the tallest participant’s feet don’t touch the ground 

when hanging. The subject uses a forward grip to hang from the bar and pulls up until 
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the chin clears the bar, then lowers down until the arms are fully extended. 

Movements involving kicking, jerking, or kipping are discouraged. 

 Scoring: 

 Each full pull-up is counted. Half-counts may be awarded for incomplete 

repetitions, with a maximum of four half-counts allowed. Final score = full pull-ups + 

half the number of half-counts. 

For Females: 

 Procedure: 

 An adjustable bar or one side of a parallel bar is set to chest level (sternum) for 

each participant. A mat is placed underfoot for safety. Participants position 

themselves with feet forward and heels on the floor, maintaining a right angle at the 

hips. With palms facing outward, they perform as many pull-ups as possible while 

maintaining proper form. Deviations such as sagging or kipping result in half-counts. 

 Scoring: 

 The total number of properly executed pull-ups plus half-credits for partial 

reps (up to four half-credits) determines the score. 

3. Shuttle Run (Speed and Agility Test): 

 Setup: 

 Two parallel lines, spaced 10 yards apart, are marked on the ground. Two 

wooden blocks are placed behind one of the lines. 

 Procedure: 

 The subject starts behind the opposite line. At the signal “Ready? Go!”, the 

timer starts. The subject sprints to the blocks, picks one up, returns it to the starting 

line, then runs back for the second block and brings it across the line. 

 Attempts: 

 Two trials are allowed with a short rest in between. 

 Scoring: 

 The better time of the two attempts is recorded to the nearest tenth of a second. 

Overall Scoring of the JCR Test: 

 Each component's raw score is recorded. To determine overall performance, these 

scores are converted into standard scores using Phillips’ normative conversion tables 
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(1947). These standardized scores allow for comparative evaluation across individuals and 

groups. 

Canadian Fitness Test (CFT) 

 The Canadian Fitness Test, developed in 1975 by the Fitness and Amateur Sport 

Directorate of Recreation Canada, was designed to empower individuals to assess their 

physical fitness independently, often in the comfort of their own homes. Applicable to both 

men and women aged 15 to 69 years, the test serves as both a motivational and diagnostic 

tool within broader adult fitness initiatives. It forms a vital component of a holistic 

educational framework aimed at promoting lifelong health and physical activity (Rhodes et 

al., 1981). 

Structure of the Canadian Fitness Approach 

 The Canadian approach to promoting fitness and an active lifestyle is organized into 

three key components: 

Functional Fitness Appraisal 

 This initial phase involves completion of the Physical Activity Readiness 

Questionnaire (PAR-Q) (Chisholm, 1975), which helps determine if the individual is 

physically prepared for exercise. It is an essential screening tool used to evaluate current 

fitness status and identify any potential health risks that require medical attention before 

initiating a physical activity program. 

Educational and Motivational Program 

 This component aims to enhance awareness about the importance of regular physical 

activity. Through a 13-week program involving weekly lectures and three physical 

activity sessions, participants learn about the health benefits of active living. This segment 

encourages long-term behavioral change toward maintaining an active lifestyle. 

Exercise and Fitness Program (includes the CFT) 

 Based on fitness evaluations, personal interests, and abilities, participants follow 

customized exercise routines. These programs aim to: 

 Improve and maintain cardiovascular endurance 

 Enhance muscular strength and flexibility 

 Teach stress management and relaxation techniques 

 Offer nutritional guidance 

 Support the reduction of harmful behaviors (e.g., smoking, substance abuse) 

 The Canadian Fitness Test itself is used to monitor cardiovascular endurance and 

provides a quantitative measure of fitness progress. 
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Canadian Fitness Test Overview 

Target Population: 

 Men and women aged 15 to 69 years 

Test Format: 

 The test comprises two stages of a stepping exercise: 

 Stage 1: A 3-minute warm-up at a moderate stepping pace 

 Stage 2: A 3-minute stepping exercise at an increased cadence 

Required Equipment: 

 A two-step platform (each step 8 inches high) 

 Stopwatch 

 Audio device (tape recorder or digital player) with cadence-specific music for each 

age and gender category 

Testing Procedure: 

Pre-Test Readiness:  Participants must complete the PAR-Q to confirm physical 

readiness. 

Demonstration & Practice: A trained instructor demonstrates the stepping technique 

to groups of 10–15 participants, followed by practice until the correct pattern is 

learned. 

Step Sequence: 

o Step 1: Place right foot on first step 

o Step 2: Left foot on second step 

o Step 3: Right foot joins on second step 

o Step 4: Descend in reverse order (left, right, then both feet flat on the floor) 

Cadence Guidelines: 

Age Group (Years) Cadence 1–3 min (M/F) Cadence 4–6 min (M/F) 

15–19 132 / 114 144 / 120 

20–29 132 / 102 144 / 114 

30–39 114 / 102 132 / 114 

40–49 102 / 84 114 / 102 

50–59 84 / 66 102 / 84 

60–69 66 / 66 84 / 84 
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Pulse Monitoring: 

o After each stage, subjects locate and count their pulse for 10 seconds (radial 

or carotid). 

o The pulse count helps determine whether to proceed to stage two or to end the 

test. 

Criteria for Advancing to Stage Two: 

Age Group Stop If Pulse ≥ Continue If Pulse ≤ 

15–19 30 29 

20–29 29 28 

30–39 28 27 

40–49 26 25 

50–59 25 24 

60–69 24 23 

Stage Two Assessment: 

o After completing a second 3-minute stage, pulse is counted again. 

o The new pulse count is compared with the following table to assign a fitness 

score: 

Age Group Low Fitness (Pulse) Moderate Fitness High Fitness 

15–19 ≥30 27–29 ≤26 

20–29 ≥29 26–28 ≤25 

30–39 ≥28 25–27 ≤24 

40–49 ≥26 24–25 ≤23 

50–59 ≥25 23–24 ≤22 

60–69 ≥24 23 ≤22 

Note: 
 If a participant cannot take their pulse accurately, they should not proceed to 

stage two and must repeat the test later, with assistance if needed. 

Scoring and Fitness Levels 

 Based on the 10-second pulse count post-exercise, participants are assigned one of the 

following three fitness levels: 

 Level 1 – Below Standard Fitness:  
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 Indicates a sedentary lifestyle. Fitness age may be similar to inactive 

individuals 10 years older. Approximately 20% of Canadians fall in this category. 

 Level 2 – Minimum Acceptable Fitness:  

 Reflects an average level of fitness, typical of occupationally inactive 

individuals of the same age. About 60% of Canadians achieve this level. 

 Level 3 – Recommended Fitness:  

 Represents an optimal fitness level, comparable to sedentary individuals 10 

years younger. Around 20% of Canadians meet this standard. 
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Chapter - V 

Strength Test 

 Muscular strength is a fundamental component of physical fitness, crucial for 

performing daily tasks, improving athletic performance, and enhancing overall health and 

well-being. A strength test is designed to evaluate an individual's ability to exert force against 

resistance, typically measured through specific exercises targeting major muscle groups. 

These assessments play a vital role in fitness programs, rehabilitation protocols, and athletic 

training, as they help determine baseline fitness levels, monitor progress, and develop 

personalized training regimens. 

 Strength testing can be performed using various methods such as isometric, isotonic, 

or isokinetic exercises, and often includes tools like dynamometers, free weights, or 

resistance machines. Common field-based strength tests include push-ups, sit-ups, 

handgrip dynamometer tests, and one-repetition maximum (1RM) evaluations. The 

results of these tests provide insight into muscular capacity, imbalances, and potential risk of 

injury. 

 Incorporating strength assessments into a comprehensive fitness evaluation ensures a 

balanced approach to physical conditioning, supports functional independence, and 

contributes significantly to long-term health and physical performance. 

Roger’s Physical Fitness Test  

 Roger’s Physical Fitness Test is one of the earliest comprehensive assessments of 

muscular strength and overall physical fitness. Originally developed in 1926, this test was 

widely utilized when physical fitness was predominantly equated with muscular strength. 

Although it is now largely of historical interest, Roger’s test played a foundational role in 

shaping early fitness evaluation methods. Modern perspectives on physical fitness recognize 

it as a multidimensional concept, incorporating muscular endurance, power, cardiovascular 

endurance, flexibility, and body composition—areas that Roger’s test only partially 

addressed. 

 Roger’s Strength Index was derived from the cumulative performance across six 

distinct strength evaluations along with a measurement of lung capacity. The six strength 

components include: 

1. Right Hand Grip Strength 

2. Left Hand Grip Strength 

3. Leg Strength 

4. Back Strength 

5. Pull-Ups 

6. Push-Ups 

 Additionally, lung capacity was measured to complete the assessment. 
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1. Grip Strength (Right and Left Hand) 

Equipment:  

 Hand Dynamometer 

Procedure: 

 Ensure both hand and dynamometer are dry; magnesium chalk may be used. 

 Set the dynamometer to zero, and the subject grips and squeezes the device as 

strongly as possible without the arm touching the body. 

 Three trials are permitted per hand with a one-minute rest interval. 

Scoring:  

 Highest value from the three attempts is recorded in pounds or kilograms for 

each hand separately. 

2. Leg Strength Test 

Equipment:  

 Leg-lift dynamometer  

Procedure: 

 Subject stands with feet six inches apart, holding the bar centrally at the pubic level 

with palms down. 

 Knees are bent to about 115–125 degrees. 

 The subject lifts upward steadily until knees are nearly straight. 

 Chain length is adjusted for optimal resistance. 

Scoring:  

 The best of three trials is taken. A modified version now uses a belt system for 

improved accuracy and safety. 

3. Back Strength Test 

Equipment:  

 Back and leg dynamometer  

Procedure: 

 Subject stands with a slight forward lean (10–15 degrees) and grips the bar with one 

hand above and the other below the bar. 

 Hands are shoulder-width apart and aligned below the fingertips when standing. 
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 With knees and back kept straight, the subject lifts steadily without leaning backward. 

Scoring: Highest force exerted in two or three trials is recorded. 

4. Pull-Up Test 

Original Equipment:  

 Rings (historically used) 

Modern Version:  

 Chinning bar 

For Boys: 

 Performed by hanging from a bar with a forward grip and pulling up until the chin 

clears the bar, then lowering until arms are fully extended. 

 No jerking or swinging is allowed. 

 Partial repetitions are scored as half-points, with a maximum of four half counts 

allowed. 

For Girls: 

 Performed using an adjustable horizontal bar at sternum height. 

 Subject lies on the back, slides under the bar, and pulls up while keeping the body 

straight. 

 As with boys, improper form results in half-point deductions (up to four). 

5. Push-Up Test 

For Boys: 

 Conducted on parallel bars adjusted to shoulder height and width. 

 Subject performs dips by lowering below a 90-degree elbow angle and pushing up to 

full extension. 

 The tester places a fist beneath the subject's shoulder to gauge proper depth. 

For Girls: 

 Conducted using a bench or stool approximately 13 inches high. 

 From a front-leaning rest position, the subject lowers until the chest touches the bench 

edge and then pushes up. 

 Incomplete movements are given half-credit (up to four). 

Note:  

 A minimum of five minutes rest is recommended between pull-up and push-up tests if 

performed consecutively. 



 
ISBN Number:  978-81-988914-5-7 

 
 

59 | P a g e  
Test, Measurement and Evaluation in Physical Education 

6. Lung Capacity Test 

Equipment:  

 Spirometer  

Procedure: 

 Subject inhales maximally and then exhales fully into the spirometer using a nose clip 

to prevent air escape. 

 Lung capacity is measured in liters, reflecting total volume of air expelled. 

Roger’s Physical Fitness Index (PFI) 

 The Physical Fitness Index (PFI) is calculated by comparing the individual’s actual 

strength index to a normative value based on age, sex, height, and weight. 

PFI = Strength Index (SI) / Normative SI ×100 

 While this method was pioneering at the time, it is now considered outdated. Today’s 

fitness assessments incorporate a broader array of variables—emphasizing cardiovascular 

health, muscular endurance, flexibility, and body composition. Nonetheless, Roger’s 

methodology remains a valuable reference in the history of physical fitness testing. 

Kraus-Weber Muscular Strength Test  

 The Kraus-Weber Muscular Strength Test, developed by Dr. Hans Kraus and Dr. 

Sonja Weber in the early 1950s, initially emerged as a diagnostic tool in posture clinics to 

identify causes of lower back pain. Over time, it gained prominence as a method for 

evaluating minimum levels of muscular fitness, particularly focusing on the strength and 

flexibility of specific muscle groups. This test consists of six individual items, each targeting 

key postural and core muscle regions. Its simplicity and minimal equipment requirements 

have made it widely applicable in both clinical and fitness assessment contexts. 

 Each test component is scored on a pass/fail basis, with further grading on a scale of 

0 to 10 for subjects who successfully complete the tasks. A score of zero indicates failure to 

perform the given task, while higher scores reflect increasing levels of muscular control and 

endurance. 

Description of Test Items 

Test Item 1: Abdominal and Iliopsoas Muscle Strength 

 Procedure:  

 The subject lies in a supine position (on the back) on a flat surface, with hands 

placed behind the neck. The tester stabilizes the feet while the subject attempts a full 

sit-up. 
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 Scoring: 
o Fail (0 points): Inability to lift the shoulders off the table. 

o Pass (10 points): Completion of a full sit-up with controlled motion. 

Test Item 2: Abdominal Muscle Strength (Isolating Psoas) 

 Procedure:  

 Subject lies in the same supine position as in Item 1, but this time with knees 

bent and feet flat on the ground. The hands remain behind the neck, and the tester 

stabilizes the feet. The subject performs a sit-up. 

 Scoring: 
o Fail (0 points): Inability to lift the shoulders. 

o Pass (10 points): Full sit-up achieved with correct form. 

Test Item 3: Lower Abdominal and Psoas Muscle Endurance 

 Procedure:  

 The subject remains in a supine position with hands behind the neck. Both legs 

are extended and lifted 10 inches off the surface, with knees straight. The subject must 

maintain this position. 

 Scoring: 
o Fail (0 points): Inability to hold the position for 10 seconds. 

o Pass (up to 10 points): One point is awarded for each second held beyond 10 

seconds, up to 10 additional seconds. 

Test Item 4: Upper Back Muscle Strength 

 Procedure:  

 The subject lies prone (face down) with a cushion placed under the lower 

abdomen and hips. Hands are positioned behind the neck, and the tester stabilizes the 

feet. The subject raises the head, shoulders, and chest off the ground. Timing begins 

as the chest is lifted. 

 Scoring: 
o Fail (0 points): Unable to hold the raised position for 10 seconds. 

o Pass (up to 10 points): One point for each second maintained beyond 10 

seconds, to a maximum of 10 points. 
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Test Item 5: Lower Back Muscle Strength 

 Procedure:  

 The subject maintains the same prone position as in Item 4, but instead of 

lifting the upper body, they raise both legs together while keeping knees straight. No 

foot support is provided by the examiner. 

 Scoring: 
o Fail (0 points): Cannot hold legs raised for 10 seconds. 

o Pass (up to 10 points): One point per second held beyond the initial 10 

seconds, up to 10 points maximum. 

Test Item 6: Trunk Flexibility and Hamstring Strength (Floor-Touch Test) 

 Procedure:  

 The subject stands upright with bare feet or in socks, hands at sides, and feet 

together. The examiner holds the subject’s knees to ensure they remain extended. The 

subject bends forward slowly to touch the floor with fingertips and holds the position 

for three seconds. 

 Scoring: 
o Fail (0 points): Fingertips are more than 10 inches from the floor. 

o Pass (10 points): Subject touches the floor and maintains the position for at 

least three seconds. 

 The Kraus-Weber test remains a historically important tool in fitness testing and is 

still used in educational and clinical settings for identifying basic muscular deficiencies and 

postural imbalances. Despite its simplicity, the test effectively highlights core strength 

limitations and musculoskeletal flexibility issues, especially in young and sedentary 

populations. Modern adaptations may integrate digital timing or biomechanical feedback 

systems, but the foundational principles of the Kraus-Weber Test continue to inform strength 

and rehabilitation assessments today. 

 Indiana Motor Fitness Test  

 The Indiana Motor Fitness Test was originally developed at Indiana University to 

assess the motor fitness levels of individuals across different age and demographic groups. 

The test was designed by Bookwalter and his associates in the early to mid-20th century 

(Bookwalter, 1943; Bookwalter & Bookwalter, 1962). It includes specific test items tailored 

to suit various populations, such as college men, high school boys and girls, and 

elementary school children.  The test measures components like upper body strength, 

muscular endurance, explosive power, and agility. 
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Test Categories and Items 

(a) College Men 

 Test Items: 
o Pull-Ups or Straddle Chins 

o Floor Push-Ups 

(b) High School Boys 

(c) High School Girls 

(d) Elementary School Children 

 Common Test Items for b, c, and d: 

o Straddle Chin 

o Floor Push-Ups 

o Vertical Jump 

o Squat Thrusts (20 seconds) 

 These test items aim to evaluate a combination of muscle strength, aerobic capacity, 

and motor coordination suitable for school-age individuals. 

Description of Unique Test Item: Straddle Chin 

 The Straddle Chin is a distinctive component of the Indiana Motor Fitness Test, 

particularly for evaluating upper body and core strength. It is conducted as follows: 

 Procedure: 
The subject is paired with a partner of approximately equal height. The test participant 

lies on their back and clasps the partner’s hands. The partner assumes a stride stance, 

standing upright with feet apart. The subject then performs repeated chinning 

movements by pulling themselves upward with the back and legs aligned straight, 

continuing until the torso meets firm resistance against the inner thighs of the standing 

partner. 

 Purpose: 
This movement assesses functional upper body strength and trunk stability, 

especially in a dynamic and cooperative setting. 

Performance Evaluation for College Men 

 For college-level male participants, composite indices are calculated using 

performance in different test items to give a more holistic measure of motor fitness: 

Index 1: (Straddle chins + Push-ups) ×Vertical Jump/100 

Index 2: (Straddle chins + Push-ups) × SBJ/100These indices integrate strength and 

explosive power to reflect overall physical efficiency. 
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 The Indiana Motor Fitness Test remains a foundational model for developing physical 

fitness standards, particularly in educational and athletic settings. Its structure enables 

evaluators to assess age-appropriate motor performance and tailor training or intervention 

programs accordingly. Though modern fitness testing may incorporate digital tools and 

advanced metrics, the core principles of the Indiana Motor Fitness Test—especially its 

emphasis on bodyweight strength, coordination, and explosive movement—continue to be 

relevant. 

Motor Ability Assessment – Larson’s Test  

 Larson developed a motor ability assessment aimed at evaluating general physical 

performance using a simplified set of strength-based exercises. His research compared the 

Larson Test with other established strength assessments such as the Rogers Strength Index 

(SI) and the MacCurdy Test, with the goal of determining their effectiveness in predicting 

overall motor ability. 

 The criterion measure used in Larson’s study consisted of fifteen motor skill 

activities representative of various physical capabilities. These included: 

 Gymnastic and coordination-based skills: Bar snap, feet-to-bar, half-lever, bar 

vault, frog stand, rope climb 

 Jumping and explosive power tests: Standing broad jump, running broad jump, 

standing hop-step jump 

 Throwing and accuracy assessments: Football punt (distance), football pass 

(distance), baseball throw (distance), shot put 

 Agility and endurance events: Dodging run, 440-yard run 

Comparative Correlations with Motor Skill Criterion 

 The strength tests were assessed for their correlation with the above fifteen-item 

motor ability criterion. The findings were as follows: 

Strength Tests High School Boys College Men 

Rogers Strength Index 0.84 0.59 

MacCurdy Test – 0.52 

Larson Test 0.83 0.68 

 For high school boys, the Rogers SI showed marginally better correlation than the 

Larson Test. 

 However, for college-age individuals, the Larson Test demonstrated higher 

predictive validity than both the Rogers SI and the MacCurdy Test. 
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Components and Scoring Method of Larson Test 

The Larson Test is composed of three exercises: 

1. Chinning (Pull-ups) 

2. Dipping (Parallel Bar Dips) 

3. Vertical Jump 

 The raw performance scores in each test are converted into weighted scores using 

scoring charts provided by Larson. The total of these weighted scores constitutes the Index 

Score, which is then used to classify individuals on a five-point scale for motor ability. 

Development of Indoor and Outdoor Motor Ability Tests 

 Following additional experimentation involving 25 different motor tasks, Larson 

refined his approach and developed two general motor ability tests: 

Indoor Test Items 

1. Dodging Run 

2. Bar Snap 

3. Chinning 

4. Dipping 

5. Vertical Jump 

Outdoor Test Items 

1. Baseball Throw for Distance 

2. Chinning 

3. Bar Snap 

4. Vertical Jump 

 The multiple correlation coefficients of these tests with the original criterion were: 

 Indoor Test: 0.97 

 Outdoor Test: 0.98 

 These high correlations indicate that both test formats are highly reliable indicators 

of general motor ability. 

 Larson emphasized that although the tests do not measure specific traits like 

endurance, coordination, or technical sport skills, they are highly effective in evaluating basic 

physical capacities that underlie success in a variety of sports and physical tasks. As such, 

these tests serve as a useful tool for screening and grouping individuals based on their 

general motor aptitude. 
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Barrow Motor Ability Test  

 The Barrow Motor Ability Test, developed by Harold M. Barrow in 1954, is one of 

the most widely used general motor ability assessment tools for school-aged boys and 

college-level male students. Barrow originally evaluated 29 different motor test items 

designed to assess eight key components of motor ability, as determined through expert 

consultation. 

 To simplify testing while retaining accuracy, Barrow conducted a statistical analysis 

using multiple correlation coefficients and discovered that two reduced test batteries—a 

six-item version and a three-item version—could closely approximate results from the full 

29-item battery. 

 The six-item test battery had a correlation coefficient of 0.95 with the original 29-

item test. 

 The three-item test battery demonstrated a correlation of 0.92, making it an 

efficient alternative. 

Barrow’s Three-Item Test Battery 

 This shorter version is commonly preferred due to its simplicity and reliability. It 

includes the following three test items: 

1. Standing Broad Jump (SBJ) – Assesses lower body explosive power. 

2. Medicine Ball Put (6 lbs) – Measures upper body strength, primarily arm and 

shoulder. 

3. Zig-Zag Run (ZZR) – Evaluates agility and speed. 

Required Equipment 

 Stopwatch 

 6-lb medicine ball 

 Measuring tape 

 Five obstacles for zig-zag course 

 5×12 ft mat with marked take-off lines 

Test Administration and Scoring 

1. Standing Broad Jump (SBJ) 

Purpose:  

 Measures leg power and horizontal jumping ability. 

Procedure: 

 The subject stands with feet parallel behind the starting line. 

 Using a two-foot take-off and arm swing, the subject jumps forward as far as possible. 

 Each participant is given three trials. 
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Scoring: 

 The longest valid jump (distance from take-off line to the nearest point of landing) is 

recorded as the final score. 

2. Zig-Zag Run (ZZR) 

Purpose: 

 Primarily measures agility, secondarily speed. 

Procedure: 

 The subject is given a demonstration of the running pattern through a zig-zag course 

with five obstacles. 

 On the signal “Ready – Go!”, the subject begins the run and completes three laps in a 

figure-eight pattern. 

 Touching, moving, or grasping the obstacles is not allowed; doing so requires the 

run to be repeated. 

Scoring: 

 The total time taken to complete the three laps is recorded with a stopwatch. 

 The best time is used and can be interpreted using local norms or percentile rankings. 

3. Medicine Ball Put (MBP) 

Purpose:  

 Evaluates upper body power, coordination, and stability. 

Procedure: 

 The subject stands between restraining lines and is instructed to “put,” not throw the 

ball forward with force. 

 The test is demonstrated beforehand. 

 Three trials are given, and fouls (e.g., stepping out of bounds) are counted as 

attempts. 

Scoring: 
 The farthest valid put distance is recorded as the final score. 

Barrow’s Six-Item Test Battery 

 While the three-item version is most commonly used, Barrow also proposed a more 

detailed six-item battery to improve accuracy in some cases. This battery includes: 

1. Standing Broad Jump (SBJ) 

2. Medicine Ball Put (6 lbs) 

3. Zig-Zag Run (ZZR) 
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4. Softball Throw for Distance (SBT) 

5. Wall Pass (WP) 

6. 60-Yard Dash (60 yd T) 

Scoring and Regression Formula 

 To compute the General Motor Ability Score (GMAS) from the six-item test, 

Barrow proposed the following regression equation: 

GMAS = 2.2(SBJ) + 1.6(SBT) + 1.6(ZZR) + 1.3(WP) + 1.2(MBP) + 60 yd T 

Where: 

 SBJ = Standing Broad Jump (inches or centimeters) 

 SBT = Softball Throw (distance) 

 ZZR = Zig-Zag Run (seconds) 

 WP = Wall Pass (number of accurate passes) 

 MBP = Medicine Ball Put (distance) 

 60 yd T = Time taken for 60-yard sprint 

Reliability 

 Barrow's study also indicated high test-retest reliability, with coefficients ranging 

between 0.79 and 0.92 across the six test items. This confirms the test’s suitability for 

consistent and accurate measurement of general motor ability. 

 The Barrow Motor Ability Test remains a trusted and validated tool for assessing 

general physical fitness, particularly among young male populations. Its shorter three-item 

version is widely favored for its balance between simplicity and statistical reliability, making 

it a practical choice for physical education assessments and athletic screening. 

Scott Motor Ability Test – Updated Version 

Purpose: 

The Scott Motor Ability Test is designed to assess general motor ability, focusing on key 

physical attributes such as speed, coordination, agility, strength, and ball control. 

Target Population: 

 Primarily intended for high school girls and college women. 

Test Administration: 

 The test can be conducted using either of the following organizational methods: 

 Station-to-station method: Participants rotate through each test item individually. 

 Squad method: Small groups complete the test items together, promoting efficient 

group assessment. 
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Test Components and What They Measure: 

1. Obstacle Race 
o Purpose: Evaluates speed, agility, and overall coordination. 

o Space Required: A floor area of at least 55 feet by 12 feet. 

o Equipment: 

 Three jumping standards 

 One crossbar (minimum 6 feet) 

 Stopwatch 

2. Basketball Throw for Distance 
o Purpose: Assesses upper body strength, specifically of the arms and 

shoulder girdle, as well as throwing coordination. 

o Procedure: The participant throws a basketball as far as possible using proper 

technique. 

o Scoring: The longest valid throw is recorded as the final score. 

3. Standing Broad Jump 
o Purpose: Measures explosive leg power. 

o Procedure: The participant performs a two-foot take-off jump for maximum 

horizontal distance. 

o Scoring: The best of three jumps is recorded as the final score. 

4. Wall Pass Test 
o Purpose: Evaluates ball handling skills, hand-eye coordination, and the 

ability to control and pass a ball accurately. 

o Procedure: The participant stands at a fixed distance from a wall and passes 

the ball repeatedly for a set time. 

o Scoring: The number of successful, accurate passes within the time limit is 

counted. 

5. Sprint or Dash 
o Purpose: Measures running speed. 

o Procedure: The participant sprints a set distance (commonly 50 or 60 

yards/meters) as fast as possible. 

o Scoring: The time taken to complete the sprint is recorded using a stopwatch. 

 Each test item targets specific components of motor ability. The composite score 

from all items gives a reliable estimate of a participant’s general motor fitness. This test is 

particularly suitable for evaluating physical education students or athletes in the early stages 

of training. 

Procedure: 

 The participant begins lying on their back (supine position) with their heels placed on 

line ‘a’. At the command “go”, they quickly rise and sprint toward point ‘J’. Upon reaching 

each designated spot on the floor, the participant must step on it with both feet before 

continuing. 

 The participant completes two full laps around point ‘J’ and then crawls beneath the 

crossbar located at point ‘d’. After emerging from under the bar, they proceed to run toward 

line ‘c’, then to line ‘b’, and continue until they reach line ‘c’ for the third time. 



 
ISBN Number:  978-81-988914-5-7 

 
 

69 | P a g e  
Test, Measurement and Evaluation in Physical Education 

 

             C               15'                     b                               d  (ht 18'', length 6') 
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         13'6” 
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start line           s                    s                     s     

   

            10' (12''×18'')  10' 10' 15'            J (2rounds) 

 The total time taken to complete the entire course is recorded to the nearest tenth of a 

second. Minor errors such as the toes or heels stepping slightly outside the designated spots 

do not invalidate the attempt. 

2. Basketball Throws for Distance 

Equipment: Multiple basketballs. 

Setup: A marked area measuring 20 feet wide and 100 feet long. A throwing line is placed at 

one end, with parallel lines marked every 10 feet along the length to help measure the 

distance. 

Procedure: The participant makes three consecutive basketball throws from behind the 

scratch line. The longest throw among the three attempts is recorded as the final score. 

 

 

 

                                   20×100 feet 

(Scratch line at interval of 10 feet) 
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3. Broad jump (standing broad jump) 

Three trials - best one is taken. 

                            Board     Jumping area  

 

 

  

 

4. Wall Pass: 

      Wall 

 

             

 

 

 

Distance anything                 

                                                     9’ Floor  

                                             Restraining line  

 

Equipment: 

 Basket balls – space 8 feet squares with a line 9 feet from the wall. 

Duration:  

 15 seconds. 

(If time permits two or three trials – best one)                                     

 The participant passes the ball against a wall using any preferred technique and 

catches it as it rebounds back. This action is repeated as quickly as possible. 
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 Stepping over the starting line is not counted as an error. 

 If the ball rolls loose between the wall and the line, the participant must retrieve it, 

return to the starting position, and then continue with the next pass. 

5. Dash Test (4 Seconds) 

Equipment and Setup:  

 A stopwatch and a whistle are required. The running lane should be at least 100 feet 

in length and a minimum of 4 feet wide. Starting 10 yards from the starting line, the lane is 

divided into one-yard segments marked by lines parallel to the start. Multiple lanes (two or 

three) can be set up for simultaneous testing. 

Procedure: 

 At the signal, the participant sprints down the lane at maximum effort. The runner 

continues moving forward until the whistle blows after exactly 4 seconds. Sudden stopping 

before the whistle is discouraged. The score is determined by the furthest zone the runner 

reaches when the whistle sounds.                          

    100 × 4 feet’s  

 

 

 

             Starting  

               Line  

                         

                 Scratch line 10 yds 

 

McCloy’s General Motor Ability Test 

McCloy designed a comprehensive set of interconnected test batteries aimed at assessing 

general  motor ability and overall motor capacity for both boys and girls, either 

separately or combined. 

General Motor Ability Components: 

 The batteries for both sexes included tests for arm and shoulder muscular endurance 

alongside selected track and field events. 
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For Boys: 

 Arm-shoulder muscular endurance is quantified using an arm strength score 

calculated by the formula: 

AS=1.77×(weight in lbs)+3.42×(number of pull-ups)+46 

 The track and field events chosen vary depending on the age and experience level of 

the participants, as determined by the physical educator, provided appropriate scoring tables 

are available. Typically, the selected events include: 

 A sprint ranging from 50 to 100 yards 

 A broad jump (running or standing) 

 The running high jump 

 A throwing event such as shot put, basketball throw, or baseball throw 

 Each event is scored using McCloy’s scoring tables, and the overall General Motor 

Ability Score for boys is derived by combining these results through the formula: 

General Motor Ability Score=0.1022×(track and field points)+0.3928×(arm strength score) 

For Girls: 

 Instead of pull-ups, girls’ muscular endurance is measured by the number of push-ups 

performed. Their test battery includes three track and field events: 

 A sprint 

 A broad jump 

 A throwing event 

Scoring is done using the same tables developed for boys. The overall formula for girls’ 

general motor ability is: 

General Motor Ability Score=0.42×(track and field points)+9.6×(number of push-ups) 

Test Development and Validation:  

 McCloy selected these test elements after correlating individual test performances 

with total scores from a broad battery of achievement tests. This combination proved as 

effective as any other in predicting general motor ability. Furthermore, the total track and 

field scores were strongly correlated with technical skills in soccer and basketball, as 

evaluated by peer ratings among physical education students, yielding correlations of 0.84 for 

soccer and 0.92 for basketball. 

Motor Educability – Johnson Test of Motor Educability 

 Johnson developed a test aimed at assessing an individual's inherent neuromuscular 

skill capacity, often referred to as "motor educability." This assessment involves performing a 

series of ten specific stunts on a specially marked gymnasium mat measuring 5 by 10 feet. 
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 Johnson initially reported a validity coefficient of 0.69 for this test, although the exact 

criterion measure was not specified. Subsequent research by Koob found a very strong 

correlation (0.95) between the Johnson test scores and the number of trials junior high school 

boys needed to master a set of ten tumbling stunts, highlighting its potential effectiveness in 

predicting motor learning. 

 Regarding reliability, Johnson reported a high coefficient of 0.97 when testing 

college-age men, indicating consistent results across repeated administrations. However, the 

test has shown less reliability when applied to female participants. For instance, Gire and 

Espenschade found a reliability coefficient of 0.61 among high school girls, while Hatlestad, 

after testing college women, suggested that the test requires more objective scoring methods 

to improve accuracy and consistency for female subjects. 

 15' 

          

          

2' 

Canvas Markings for Metheny Johnson Test of Motor Skill 

 Metheny analyzed the Johnson Motor Skill Test and discovered that, for boys, just 

four of the original test items showed a very high correlation of 0.98 with the total Johnson 

test score, and 0.93 with an external criterion related to learning tumbling skills. For girls, a 

combination of three specific test items yielded a strong correlation of 0.86 with the total 

Johnson score. 

 By removing six of the original Johnson test activities, Metheny simplified the test 

setup. The redesigned mat is 15 feet long and features a 2-foot-wide central lane. This lane is 

divided into two narrow lanes by a central line and segmented lengthwise into ten equal parts, 

each 18 inches long. The dividing lines alternate in width between 3 inches and ¾ inch, with 

measurements taken to the middle of each line. 

 The simplified mat is used to perform selected Johnson test components. The first 

three exercises apply to both boys and girls, while a fourth exercise involving full turns is 

included only for boys. These test components are described below: 

Front Roll:  

 The subject performs two forward rolls within the 2-foot lane. Starting with feet 

outside the mat, the first roll should stay within the first half of the lane (not crossing the 

central 3-inch line), and the second roll within the second half. The subject must avoid 

touching or crossing the lane boundaries. 
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Scoring:  

 Five points are awarded for each roll. Two points are deducted for overstepping the 

side boundaries on either roll, one point deducted for exceeding the length limits, and five 

points deducted for failing to perform a proper roll. 

Back Roll:  

 Two backward rolls are performed similarly within the two halves of the 2-foot lane, 

starting with feet outside the mat. 

Scoring:  

 The same scoring system as the front roll applies. 

Jumping Half-Turns (Alternating Right and Left): 

 Starting with feet on the first 3-inch line, the subject jumps with both feet to the 

second 3-inch line, executing a half turn to the right or left. The next jump is to the third 3-

inch line, turning in the opposite direction. This pattern continues down the length of the mat, 

alternating the direction of the half turns. 

Scoring:  

 Two points are deducted from a total of ten for any jump where the subject does not 

land on both feet within the 3-inch line, turns incorrectly, or turns both ways at once. 

Jumping Full Turns (Boys Only): 

 Starting outside the mat near the center of the lane, the subject jumps with feet 

together to the second rectangular section while completing a full body turn (right or left). 

The subject continues across the mat, performing full turns in the same rotational direction, 

landing on both feet every second rectangular section. 

Scoring:  

 As with half-turns, two points are deducted for failing to land properly on both feet, 

overstepping boundaries, incorrect rotation angles, or losing balance before the next jump. 
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Chapter – VI 

Specific Sports Skill Tests 

 Specific sports skill tests are designed to evaluate an athlete's proficiency in the 

essential skills required for success in a particular sport. Unlike general physical fitness tests, 

which assess overall strength, endurance, or agility, these skill tests focus on sport-related 

techniques such as dribbling in basketball, serving accuracy in tennis, or passing precision in 

soccer. 

 The main purpose of specific sports skill tests is to provide objective and measurable 

information about an athlete’s technical abilities, which directly influence performance 

during competition. Coaches, trainers, and sports scientists use these tests to identify 

strengths and weaknesses, monitor progress, tailor training programs, and select players for 

teams. 

 These tests often replicate real-game situations or isolate key movements to ensure the 

assessment is relevant and practical. Examples include shooting accuracy tests for basketball 

players, sprint start assessments for sprinters, or ball control drills for footballers. 

 By focusing on the skills most critical to the sport, specific skill tests help athletes 

maximize their potential and improve their overall game performance. 

Badminton: Miller Wall Volley Test 

 Miller developed a skill test for badminton based on an analysis of stroke frequency in 

the United States Amateur Badminton Championship, where it was found that both men’s 

and women’s finalists predominantly used the clear shot more than any other stroke during 

their matches. Building on this observation, Miller designed a test that specifically measures 

proficiency with this essential stroke. 

 The test setup requires a wall at least 15 feet high and 10 feet wide. On the wall, a 1-

inch horizontal line is marked at a height of 7 feet 6 inches from the floor. Parallel to the 

wall, a line is drawn on the floor 10 feet away. After a one-minute practice session, the 

participant serves a sponge-ended shuttlecock legally from behind the 10-foot line, volleying 

it against the wall repeatedly for 30 seconds. This is repeated for three trials, each separated 

by at least 30 seconds of rest. The total score is the combined number of successful volleys 

across all three trials. 

 A volley is counted only if the shuttlecock is struck legally from behind the 10-foot 

line and makes contact with the wall above the 7.5-foot line. The player can pause and restart 

the test anytime with a legal serve. 

 Testing with 100 college women showed a high test-retest reliability coefficient of 

0.94 when repeated after one week. Additionally, the test demonstrated strong validity with a 

coefficient of 0.83, correlating well with the player’s performance ranking in round-robin 

badminton competition. 
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French Short Service Test 

 French developed an effective badminton skill test specifically for college women, 

which was later refined in collaboration with Stalter. This test evaluates two key components: 

the serve and the clear shot. Reliability scores for the test ranged between 0.77 and 0.98, 

indicating consistent results. Initial validity studies revealed a strong correlation of 0.85 

between the test scores and a combination of subjective coach evaluations and tournament 

rankings. 

Short Service Test Procedure: 

 In this test, the participant serves twenty shuttlecocks aimed at a designated target 

area designed as follows: 

 A clothesline or rope is suspended 20 inches above the net, running parallel to it. 

 Within the right service court, four arcs are drawn at distances of 22 inches, 30 inches, 

38 inches, and 46 inches from the intersection point of the short service line and the 

center line. Using different colors for these arcs helps differentiate scoring zones 

clearly. 

 Rope      Net 

 

 

 

  

                                          20inch  5 4 3 2 1 

 

Target for French’s Badminton Serve Test 

Scoring: 

 A serve is scored zero if the shuttlecock fails to pass between the rope and the net or if 

it does not land within the doubles service court. 

 Each successful serve is scored based on the zone it lands in, with points allocated 

according to the scoring diagram (higher points for closer arcs). 

 If the shuttlecock lands on a boundary line between two zones, the higher score is 

awarded. 

 The final score is the sum of points from all 20 serves. 

 Any illegal serves must be retaken to ensure a fair assessment. 
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Lockhart McPherson Badminton Test 

 Lockhart and McPherson developed a badminton skill test primarily aimed at college 

women, involving volleying a shuttlecock against a wall. Though originally designed for 

women, Mathews found the test equally effective and appropriate for college men as well. 

                                                   10ft 

 

 

                                                   Net line                 10ft 

 

                         5ft 

 

                   3ft           

                                     RESTRAINING LINE          6 ½ ft 

 

                                       STARTING LINE 

 

                                               10 ft 

 

 Validation and Reliability: 

 The test results showed a correlation of 0.71 with expert evaluations of badminton 

skill by three experienced judges. 

 A correlation of 0.60 was found between test scores and the percentage of games won 

during a round-robin badminton tournament. 

 The test-retest reliability for the volleying performance was high, with a coefficient of 

0.90, demonstrating consistent reproducibility. 

Setup and Markings: 

 Wall Requirements: A clear wall space measuring at least 10 feet in height and 10 

feet in width is needed. On the wall, a horizontal line is drawn 5 feet above the floor, 

parallel to it, marking the “net line.” 
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 Floor Lines: Two lines are drawn parallel to the wall on the floor: 

o The starting line is positioned 6.5 feet from the wall. 

o The restraining line is placed 3 feet from the wall. 

Test Procedure: 

 The participant begins behind the starting line, holding a badminton racket and 

shuttlecock. 

 Upon the start signal, the player serves the shuttlecock against the wall, aiming to hit 

it above the net line. 

 The shuttlecock is volleyed continuously against the wall for 30 seconds. 

 The test consists of three such 30-second trials, with short rests of approximately 30 

seconds between each. 

 Only hits that strike the wall on or above the net line and without the shuttlecock 

crossing the restraining line count as legal. 

 If the shuttlecock is missed, the player must retrieve it and restart with a legal serve 

from behind the starting line. 

Scoring: 

 The total score is the sum of legal hits from all three trials. 

 Scoring scales for college women are available in reference materials, but physical 

educators can create custom scales based on these guidelines. 

Basketball – Knox Basketball Test 

 The Knox Basketball Test is a performance assessment tool specifically designed to 

evaluate basketball-related skills. It includes a series of sub-tests such as the speed dribble, 

wall bounce, dribble-shoot, and penny cup tests. These components collectively form a skill-

testing battery aimed at measuring the capabilities of basketball players. 

 The reliability coefficients of the individual test items ranged from 0.58 to 0.90, 

indicating a moderate to high level of consistency. The entire battery was used effectively to 

differentiate between different levels of players, including non-players, substitutes, and 

varsity team members. The test was conducted in eight “B” league high schools within a 

district, and data was collected during the second week of the basketball season, shortly after 

the commencement of regular practice sessions. 

Speed Dribble Test Description: 

 In this test, four chairs are arranged in a straight line. The first chair is positioned 20 

feet from the starting line, while the remaining three are spaced 15 feet apart. The participant 

is required to dribble a basketball around each chair and then return to the starting line as 

quickly as possible. This test assesses the player's dribbling control, agility, and speed. 
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Wall Bounce Test 

  60” 

 40” 

 20” 
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    Floor 

 In this test, the participant stands with their toes positioned behind a marked line 

located five feet away from a wall. The aim is to measure the time it takes for the individual 

to complete fifteen successful chest passes—throwing the ball against the wall and catching it 
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each time without letting it drop. Batting or tapping the ball is not permitted; only proper 

chest passes and catches are allowed during the test. 

 

 

Dribble-Shoot Test 

 In this skill assessment, three chairs are positioned diagonally in a straight line from 

the basketball hoop toward the right sideline of the court. The starting point is set 65 feet 

away from the basket. The first chair is placed 20 feet from the starting line, while the 

remaining two are spaced 15 feet apart. The participant begins by dribbling around each 

chair, proceeds to attempt a shot at the basket until a successful goal is made, and then 

dribbles back around the same chairs to return to the starting point. 

 

   15’ 

                                        15’ 

 15’ 

        20’        

 

  

Dribble-Shoot Basketball Test 

Penny Cup Test 

 This test is designed to measure reaction time, speed, and accuracy. The setup 

includes a course laid out with three key lines: a starting line (A), a signal line (B) located 8 

feet from the starting line and parallel to it, and a finish line placed 12 feet beyond the signal 

line. On the finish line—spanning 10 feet—three tin cups are positioned: one in the center 

and one at each end. Each cup is painted a distinct color—red, white, and blue. 

 The participant begins by standing behind the starting line with their back facing the 

cups, holding a penny. Upon hearing the signal “Go,” the individual turns quickly and sprints 

toward the cups. As they cross the signal line, the tester announces a color. The subject must 

then accurately drop the penny into the cup of the called-out color. This sequence is repeated 

four times, and the total time taken across all trials is recorded as the final score. 
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 Johnson Basketball Test 

 Johnson conducted a study involving nineteen different basketball skill assessments, 

evaluating each for both reliability and validity. From this analysis, he proposed two separate 

test batteries designed to assess: 

(a) Actual Basketball Ability, consisting of three components: 

 Field Goal Speed Test 

 Basketball Throw for Accuracy 

 Dribbling Skill 

(b) Potential Basketball Ability, consisting of four elements: 

 Footwork 

 Jump and Reach 

 Dodging Run 

 Iowa Revision of the Brace Test 

 The statistical results showed strong reliability and validity for both batteries. The 

basketball ability battery had a reliability of 0.89 and a validity of 0.88, while the potential 

ability battery showed even higher consistency with a reliability of 0.93 and validity of 0.84. 

Individual components within the ability test had reliability scores ranging from 0.73 to 0.80. 

A biserial correlation of 0.88 was found when comparing scores between high-performing 

players (those who made their high school basketball teams) and lower-performing players 

(those who did not), further supporting the test's validity. 
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Test Item Descriptions 

Field Goal Speed Test 

 The participant begins in any preferred position beneath the basket and attempts to 

score as many field goals as possible within a 30-second time limit. Each successful basket 

earns one point. 

Basketball Throw for Accuracy 

 This test uses a target made of a series of progressively smaller rectangles arranged 

concentrically, either marked on or mounted to a wall. The rectangles are oriented 

horizontally, with the bottom edge positioned 14 inches from the floor. From a distance of 40 

feet, the participant attempts ten throws using either a baseball pass or a hook pass. The goal 

is to hit the target accurately within the allotted attempts. 

 60” 

 40” 

 20” 

 

 3 10”  25” 40” 

 

 2 

 1 

 

 

 14” 

 

    

    Floor 

Accuracy Target Scoring 

 The target used for the accuracy test consists of three concentric rectangular zones. 

Scoring is based on where the ball lands: 
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 3 points are awarded for hitting the inner rectangle or its boundary line, 

 2 points for the middle rectangle and its line, and 

 1 point for the outer rectangle and its line. 

Dribbling Test 

 For this test, four hurdles are set up in a straight line, each spaced 6 feet apart. The 

first hurdle is placed 12 feet from the starting line. The starting line itself is 6 feet wide. The 

participant begins at one end of the starting line, dribbles the ball around each hurdle, and 

returns to the opposite end of the starting line. This test evaluates control, coordination, and 

agility while dribbling. 

 

 4 6 2 8 10 

 

 6’        6’ 6’ 12’ 6’ 

 

 5 3 7       1 9 

Dribble Test 

Scoring Method 

 The score is determined by the number of zones successfully passed within a 30-

second time limit, as illustrated in the corresponding diagram. 

Schmithal-French Hockey Skill Test 

Objective 
 This test is designed to evaluate a player's proficiency in ball control through a 

combination of essential field hockey skills. 

Required Equipment 

 Two hockey balls 

 One hockey stick 

 Four obstacles 

 Stopwatch 

Test Administration 

 The participant begins behind the starting line, equipped with a hockey stick, with the 

ball placed at the starting point, positioned to the left of the foul line. Upon hearing the 

command “Go,” the player starts dribbling the ball along the left side of the foul line, 

proceeding toward the restraining line. At the restraining line, the player performs a dodge 
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maneuver, pushing the ball to the right side of the first obstacle while they themselves move 

to the left, retrieve the ball, and continue dribbling. 

 The participant then maneuvers around the second obstacle, moving to their right. 

After successfully navigating both obstacles, the player performs a side drive, aiming the ball 

back toward the starting line. 

 The stopwatch is activated at the “Go” command and stops once the ball crosses the 

starting line following the final drive. 

 

                              30 ‘                          5’           10’ 

 

  A                B 

        10’                                                                      

                           Foul Line                 

Restraining Line 

Schmithal French Skill Test 

Scoring 

 Time is recorded from the initial signal to the moment the ball crosses the starting line 

at the end. Each participant completes six attempts, and the final score is determined by 

calculating the average time of all six trials. 

Friedel Field Hockey Test 

Purpose 

 This test is designed to assess high school girls’ ability to control and handle a 

moving ball during field hockey play. 

Materials Needed 

 Measuring tape 

 Lime powder (for marking) 

 Stopwatch 

 Hockey stick 

 Field hockey ball 
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Personnel Required 

 One timer 

 One ball feeder 

 Jean E. Friedel developed a single-item field hockey skill test known as the "Pass 

Receiving, Fielding, and Drive While Moving" test. It evaluates a player’s ability to receive, 

control, and return a moving ball within a designated testing area (as shown in the 

corresponding figure). 

                             10yds                                                                                          

                                End line                                                      

 

 

 

10 yds                        2 yds  

                                                    1 yds         Restraining line  

 

  15 yds 

 

 

 

 Right                                                        Left  

                               Starting line  

Test Procedure 

 The test involves ten trials performed from both the right and left sides, for a total of 

twenty trials. Each attempt is timed individually. 

 At the command “Ready” followed by “Go,” the participant starts moving forward 

from behind the starting line. Simultaneously, a ball is rolled from the right corner toward the 
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target area. The participant receives the ball on the right side, dribbles it forward to a marked 

line, then quickly turns and drives the ball back toward the starting line. The drive must be 

forceful enough for the ball to reach the starting line. 

 The same procedure is repeated on the left side, with the ball being rolled from the 

left corner and received on the left side. 

Scoring  

 The final score is the cumulative result of all twenty trials—ten from the right side 

and ten from the left side. 

Test Administration 

 At the start of the test, the player stands anywhere behind the starting line, holding a 

hockey stick. The ball supplier, positioned on the opposite side, rolls the ball accurately 

toward a designated zone from the left side. As the ball approaches, the player reacts by 

moving toward the ball to gain control while the stopwatch is started. 

 The player then dribbles the ball forward and drives it back toward the starting line. 

Timing stops as soon as the ball crosses the starting line. The player completes ten trials from 

the left side. 

Scoring 

 The recorded time begins when the player gains control of the moving ball and ends 

when the ball crosses the starting line. The total time taken across all 20 trials (10 from each 

side) is summed to determine the final score. 

Straight Shooting Ability in Hockey 

Objective: 

 To assess the accuracy of a player’s goal shooting when taking a straight shot 

Equipment Needed: 

 Half-size regulation hockey field 

 Hockey stick 

 Hockey ball 

 Measuring tape 

 Flag poles 

Marking the Field: 

 A restraining line is drawn 2 meters inside and parallel to the top edge of the shooting 

circle. Eight balls are placed along the 23-meter line. Additionally, two flag poles are 

positioned on the goal line to divide it into three equal sections, each measuring 1.22 meters. 
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Test Administration 

 The participant stands near the balls at the starting position. Upon hearing the signal 

“Go” or a whistle, the player dribbles a ball and takes a shot at the goal immediately after 

entering the shooting circle but before crossing the restraining line. After each shot, the 

player quickly runs back to retrieve the next ball and repeats the process until all eight balls 

have been shot. 

 

.                                      

                             A                    B   

  

 

 

                                           Restraining  

      Line  

 

 

 

 

                                     

                                        23 m 

Scoring 

 Points are awarded based on the accuracy of each shot: 

 3 points if the ball crosses the goal line through either goal post or through the 

marked zones A or B near the posts. 

 1 point if the ball crosses the goal line between zones A and B. 

 The total score for a trial is the sum of points earned from all eight attempts. The test 

includes three trials, and the final score is the highest score achieved among these trials. 
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Warner Test of Soccer Skills 

 This test battery includes three different skill assessments, which are outlined as 

follows: 

 

 0    5   10  15  20  25  30  35  40  45  50 yds 

 

 ball 25 yards 

 

 

 

 

                    5yds      

1. Kicking for distance with the Right Foot 

2. Kicking for distance with the Left Foot 

3. Dribbling for time. 

1. Kicking for Distance with the Right Foot 

Purpose: 

 To assess the player’s ability to kick the soccer ball a long distance with reasonable 

accuracy using the right foot. 

Participants:  

 College-aged male players. 

Equipment and Setup: 

 A soccer ball, field markings outlining a 25-yard wide lane, a score sheet, and 

markers. 
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Procedure: 

 The player takes a running start and kicks a stationary ball. The ball must land within 

the marked lane. The distance traveled by the ball in the air is measured from the kicking 

point to the spot of the first bounce. The player is allowed three attempts. 

Instructions: 

 “Run up and kick the ball as far as possible with your right foot, aiming to keep the 

ball within the marked lane. Your kick will be measured at the first bounce. You have three 

attempts, and only the best distance will be recorded.” 

Scoring: 

 Measure and record the distance to the first bounce for each kick. The best of the 

three attempts, rounded to the nearest yard, is taken as the final score. 

Test Personnel:  

 Classmates may retrieve and spot the balls. The instructor or team leader should 

record the results. 

2. Kicking for Distance with the Left Foot 

Purpose:  

 To evaluate the player’s kicking distance ability using the left foot with accuracy. 

Participants:  

 College-aged male players. 

Procedure:  

 This test is conducted exactly as the right-foot kicking test, except the player uses the 

left foot to kick. 

Scoring:  

 Same as the right-foot kicking test. 

3. Dribbling for Time 

Purpose: 

 To measure the player’s skill in controlling the ball while dribbling. 
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Participants: 

 College-aged male players. 

Equipment: 

 Five markers or cones, a soccer ball, a stopwatch, a score sheet, and assistants. 

Procedure: 

 The player dribbles the ball around and between the five markers, weaving right and 

left, going around the last marker, and returning in the same manner to cross the starting line. 

The player is timed during the course. 

Instructions: 
“At the signal ‘Ready, Go!’ dribble the ball around the five objects as described, then return 

and cross the starting line. You will be timed, and you have three attempts to achieve your 

best time.” 

Scoring: 
The best time out of three trials is recorded as the final score. 

McDonald Soccer Test 

 McDonald examined the effectiveness of volleying a soccer ball against a backboard 

as a measure of overall soccer skill. Using college male players as participants, he found 

strong correlations between test scores and coaches’ assessments of playing ability. The 

correlation coefficients were 0.94 for varsity players, 0.63 for junior varsity players, 0.76 for 

freshman varsity players, and 0.85 when all groups were combined. 

 The test uses a backboard measuring 30 feet in width and 11½ feet in height. A 

restraining line is marked 9 feet away from and parallel to the backboard. Three soccer balls 

are involved in the test: one ball is placed directly on the restraining line, while the other two 

are positioned 9 feet behind that line at the center of the designated area. 

 During the test, the participant kicks the soccer ball against the backboard as many 

times as possible within 30 seconds. Kicks can be of any type, and both ground and aerial 

balls that hit the backboard are counted. However, to be valid, all kicks must originate from 

the ground with the supporting foot behind the restraining line. 

 Players are allowed to retrieve rebounds in any way, including using their hands. If a 

ball goes out of control, the participant may use one of the spare balls but must return the ball 

to the restraining line position—either by foot or hand—before continuing to kick it against 

the backboard. The only consequence for retrieving the ball is the time lost. 
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 30’ 

 

                                               WALL 11 ½’ 

 

  

                                   FLOOR                                      9’                         

                                RESTRAINING LINE        

                                                  9’ 

 

 

Wall and Floor Marking 

 The final score is the total number of legal kicks made during the 30-second period. 

Four trials are conducted, and the highest score is recorded. 

AAHPERD Football Test 

 The AAHPERD football test manual outlines ten fundamental football skills, assessed 

through a battery of ten test items as follows: 

1. Forward pass for distance 

2. 50-yard dash while carrying the football 

3. Blocking 

4. Forward pass for accuracy 

5. Football punt for distance 

6. Zig-zag run with ball changes 

7. Catching the forward pass 

8. Pull-outs 

9. Kick-off 

10. Dodging run 
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1. Forward Pass for Distance 

Purpose: 

 To evaluate passing skill and coordination. 

Participants: 

 Boys aged 10 to 18 years. 

Facilities and Equipment: 

 A football field marked at 5-yard intervals, tape measure, score sheets, a 6-foot 

restraining area, and assistants or markers. 

Procedure: 

 This test follows a similar administration and scoring system as the softball throw for 

distance in youth fitness manuals. The participant throws the football from behind the 6-foot 

restraining area. The distance is measured in a straight line perpendicular to the throwing line 

to the point where the ball lands, not along the arc of the throw. Three attempts are given, and 

the best distance is recorded. 

Scoring: 

 The longest throw out of three trials is taken as the final score. 

2. 50-Yard Dash While Carrying the Football 

Participants: 

 Boys aged 10 to 18 years. 

Facilities and Equipment: 

 A football field, footballs, stopwatch, score sheets, and markers. 

Procedure: 

 The subject sprints 50 yards as quickly as possible while holding a football. Two trials 

are allowed with rest between them. 

Scoring:  

 Timing starts when the starter signals “Go” and swings a white cloth downward. The 

stopwatch stops when the runner crosses the finish line. Time is recorded to the nearest tenth 

of a second. The best time of the two trials is the final score. 
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3. Blocking 

Purpose: 

 To assess blocking skills in football players. 

Participants: 

 Boys aged 10 to 18 years. 

 

 Bag 1         15’                      Bag2 

 

                                                  15’ 

                    15’  Bag3  

 Starting line 

                         A  

 

 

Facilities and Equipment: 

 A level football field, three blocking bags, field markings, stopwatch, score sheets, 

and markers. 

Procedure: 

 At the signal "go," the participant sprints forward and performs a cross-body block on 

the first blocking bag. Immediately after, they recover and charge toward the second blocking 

bag, positioned 15 feet directly to the right of the first. After successfully executing a cross-

body block to bring the second bag down, the participant quickly gets up and runs toward the 

third bag. This third bag is located 15 feet away at a 45-degree angle toward the starting line 

from the line formed by the first two bags—placing it approximately 5 feet from the starting 

line. The participant again performs a cross-body block to bring this bag to the ground and 

then runs across the starting line to finish. Two attempts are given, and each bag must be 

knocked fully to the ground for the block to count. 
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Scoring: 

 The timer starts at the "go" signal and stops when the participant crosses back over the 

starting line. The time is recorded to the nearest tenth of a second. The best of the two trial 

times is used as the final score. 

4. Forward Pass for Accuracy 

Purpose: 

 To assess the accuracy of passing. 

Participants: 
 Boys aged 10 to 18 years. 

Equipment and Setup: 

 A flat football field with markings, goalposts, score sheets, and markers. An 8 ft by 11 

ft canvas target is hung from the crossbar of the goalposts. The target features three 

concentric circles: an inner circle with a 2-foot diameter, a middle circle with 4 feet, and an 

outer circle with 6 feet in diameter. The bottom edge of the outer circle is positioned 3 feet 

above the ground. To keep the canvas taut, a wooden or metal bar is inserted into a sewn 

channel at the bottom of the canvas and tied to the goalposts. 

Procedure: 

 A restraining line is marked 15 yards from the target. The player takes two or three 

small running steps along the restraining line, pauses, then throws the football toward the 

target. The player can choose either the right or left side but must remain behind the 

restraining line while passing. Ten attempts are allowed. 

 

Scoring: 

 Points are awarded based on where the ball hits the target: 3 points for the inner 

circle, 2 points for the middle circle, and 1 point for the outer circle. If the ball lands on a 

boundary line, the higher point value is given. The total score is the sum of points from all ten 

attempts. 

5. Football Punt for Distance 

Purpose: 

 To evaluate the ability to punt the football for distance. 

Participants: 

 Boys aged 10 to 18 years. 
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Facilities and Equipment: 

 A football field marked in 5-yard increments, multiple footballs, measuring tape, 

score sheets, and assistants or ball retrievers. 

Procedure: 

 Participants take one or two steps within a 6-foot kicking zone and punt the ball as far 

as possible. The administration and scoring mirror those used in the forward pass for distance 

test. 

Scoring: 

 The best distance out of three trials is recorded as the final score. 

6. Ball-Changing Zig-Zag Run 

Purpose: 

 To measure football players’ agility and ball control. 

Participants: 
Boys aged 10 to 18 years. 

Facilities and Equipment: 

 A standard football field, five chairs arranged as obstacles, field markings, stopwatch, 

score sheets, and assistants to help. 

 

 

Starting Line 

Timer A 

 

Timer B 

 

 10’                10’       10’        10’            10’ 
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Procedure: 

 Five chairs are arranged in a straight line, spaced 10 feet apart, all facing away from 

the starting line. The first chair is positioned 10 feet ahead of the starting line. Holding a 

football under his right arm, the participant begins behind the starting line. On the “go” 

signal, he runs to the right side of the first chair, then switches the ball to his left arm as he 

passes to the left side of the second chair. This pattern continues, weaving in and out of the 

chairs while alternating the football to the outside arm with each chair. The inside arm is 

extended forward as if performing a stiff-arm maneuver. After circling the last chair, the 

participant returns weaving through the chairs back to the starting line without knocking over 

any chairs. Two timed attempts are allowed. 

Scoring: 

 The time recorded from the “go” signal until the participant crosses back over the 

starting line is measured to the nearest tenth of a second. The best time of the two trials is 

taken as the final score. 

7. Catching the Forward Pass 

Purpose: 

 To evaluate the player’s ability to catch the ball. 

Participants: 

 Boys aged 10 to 18 years. 

Equipment and Setup: 

 A level football field with markings, eight chairs, footballs, score sheets, white 

powder for marking, and assistants. A scrimmage line is drawn with end markers placed 9 

feet to the right and left of the center. Turning points are located 30 feet directly in front of 

these markers. 

Procedure: 

 The participant lines up at the right end marker, facing the turning point 30 feet ahead. 

Upon the “go” signal, the participant runs straight ahead, rounds the turning point, then runs 

to the passing point to receive a pass. Meanwhile, the center snaps the ball 15 feet to the 

passer, who steps forward and throws the ball above head height directly over the passing 

point without needing to watch the receiver. The same setup exists on the left side with a 

similar passing point 30 feet from the left turning point. Ten passes are thrown to the right 

side and ten to the left. The player does not attempt to catch poorly thrown passes but must 

still run around the turning points before moving to the passing point. 
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Scoring: 

 One point is awarded for each successful catch. The total points from both sides 

combined constitute the test score. 

8. Pull-Outs 

Purpose: 

 To measure sprinting speed and coordination of body movements. 

Participants: 

 Boys aged 10 to 18 years. 

Equipment: 

 A football field with markings, footballs, stopwatch, score sheets, and officials. 

Procedure: 

 The participant starts at a set position halfway between two goalposts. On the “go” 

command, he sprints parallel to the imaginary line of scrimmage, rounds the right goalpost, 

then runs straight ahead to a finish line located 30 feet away, parallel to the goalposts. Two 

timed trials are given. 

Scoring: 

 The better of the two trial times, measured from the “go” signal until crossing the 

finish line, recorded to tenths of a second, is used as the score. 

9. Kick-Off 

Purpose: 

 To evaluate kicking distance ability. 

Participants: 

 Boys aged 10 to 18 years. 

Equipment: 

 A football field, footballs, markings, score sheets, 5-yard interval markings, and 

officials. 
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Procedure: 

 A kicking tee is placed at the center of a field line. The football is positioned with a 

slight backward tilt toward the kicker. The player is allowed an unrestricted run-up and kicks 

the ball for maximum distance. Three attempts are allowed. 

Scoring: 

 The best distance of the three kicks is recorded, following the same measurement 

procedure used for the forward pass and punt distance tests. 

10. Dodging Run 

Purpose: 
To assess agility and speed. 

Participants: 

 Boys aged 10 to 18 years. 

Equipment: 

 A level field, footballs, five hurdles, markings, stopwatch, score sheets, and assistants. 

Procedure: 

 This test uses the Frederick W. Cozens Dodging Test layout, with the modification 

that the participant carries a football. Starting behind the starting line to the right of the first 

hurdle, the participant runs the course as indicated in the diagram, weaving around hurdles. 

Two complete round trips equal one run, and two runs are performed. Changing the ball from 

one side to the other is not required. 

Scoring: 

 Time is recorded to the nearest tenth of a second. The best of the two runs is used as 

the final score. 

Tennis: Dyer Tennis Test 

 This test assesses tennis skill and was developed by J.T. Dyer in 1935 based on 

observations of 736 female tennis players from 19 colleges. 

Equipment Needed: 

 A stopwatch, backboard or wall, tennis balls, racquet, and measuring tape. 

 

 



 
ISBN Number:  978-81-988914-5-7 

 
 

100 | P a g e  
Test, Measurement and Evaluation in Physical Education 

Test Setup and Administration: 

 The backboard or wall used should measure approximately 10 feet in height and 15 

feet in width. A horizontal line, about 3 inches wide, is drawn 3 feet above the floor to 

represent the tennis net. On the floor, a restraining line is marked 5 feet from the base of the 

wall. After a demonstration from a trained assistant, the participant stands behind the 

restraining line holding a racquet in one hand and two balls in the other. Additional balls are 

placed nearby in a box for convenience. When the tester signals “start,” the stopwatch begins, 

and the participant drops the ball and volleys it against the wall as rapidly as possible, aiming 

to hit above the net line. After 30 seconds, the tester calls “stop,” and the participant ceases 

volleying. Each participant completes three trials. The test requires three assistants: one 

counts successful hits, another collects balls, and the third monitors that the participant stays 

behind the restraining line. 

Scoring: 

 Points are awarded each time the ball strikes the wall at or above the net line within 

the 30-second period. The final score is the total points from all three trials. 

Broer-Miller Tennis Test 

Purpose: 

 This test, designed by Broer and Miller, evaluates a college woman’s ability to 

accurately place forehand and backhand drives into the backcourt. 

Equipment: 

 A regulation tennis net with a rope stretched 4 feet above the net and special court 

markings to define the target area. 

Procedure: 

 The participant stands behind the baseline, bounces the ball to herself, then attempts 

to hit the ball into the back 9-foot area of the opponent’s court. Fourteen attempts are made 

for both forehand and backhand strokes. 

Scoring: 

 Points are awarded based on the specific area where the ball lands. If the ball passes 

over the rope, it receives half the point value of the landing area. Any missed attempts to hit 

the ball are counted as a trial. Let balls (balls that are replayed) are not counted. 
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Court Marking: 

      2pt  

 

       5’    4pt 

         

        5’                                6pt 

 

         9’                               8pt 

 

 

          9’                                        4pt 

         

         10’                                       2pt 

Ht of net 

  3’6”  

   21’         

      4-5’ 

 

       27’ 

 

           36’ 
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Brady Volleyball Test 

Purpose: 

 Brady developed this volleying test to evaluate the overall volleyball skill level of 

college male players. 

Equipment and Materials: 

 A simple target is drawn on a smooth side wall. This target includes a horizontal chalk 

line measuring 5 feet in length, positioned 11½ feet above the floor. Vertical chalk lines 

extend upward from each end of the horizontal line toward the ceiling. 

Procedure: 

 The participant chooses their position and throws the ball against the wall. After the 

initial throw, they volley the ball continuously against the wall for one minute, attempting to 

keep it going as many times as possible. 

                                                               3’to4’ to ceiling 

Wall Marking for Brady Volleyball Test 

Scoring: 

 Only valid volleys are included in the score. This means the ball must be volleyed 

(not thrown) and must strike the wall inside the designated target area. If the ball is caught or 

goes out of control, the test is restarted from the beginning.  

Ceiling 

5’ 

11 ½’ 

wall 

Floor  
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Russell Lange Volleyball Test: 

 This test evaluates volleyball playing skills and was originally developed by French 

and Cooper in 1937 for girls in grades 7 through 9. Later, in 1940, Russell and Lange slightly 

modified this test and recommended it specifically for junior high school girls. The test 

comprises two parts: serving and repeated volleys. Below is a brief overview of these 

components: 

(i) Serving Test: 

 This segment assesses the subject’s ability to serve a volleyball and follows the 

procedure initially designed by French and Cooper (1937). 

Requirements: 

 A standard volleyball court 

 Marking tape or chalk 

 Ten volleyballs for serving 

Description: 

 The volleyball court is marked as per the illustration. On one side of the court, a chalk 

line five feet long is drawn inside and parallel to the end line. Another chalk line crosses the 

court 12.5 feet away from the line underneath the net. Additionally, two chalk lines are drawn 

five feet inside and parallel to each sideline, extending from the line beneath the net to the 

line five feet from the end line. 

 2           5’       4 

                                                   line               1                      3        5 

                                                   below 12.5’            12.5’       5’ 

serving                                         net                              2                   4         

 line 30’   

                                                                       2              5’      4 
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Test Administration: 

 After demonstrating the proper service technique and explaining the scoring zones 

shown in the figure, the participant is instructed to perform 10 serves legally into the 

designated target areas across the net. Any serves that result in a let are redone. 

Scoring: 

 Points are awarded based on where the ball lands within the target zones. For 

instance, a ball landing between the five-foot chalk line (AL) and the end line (EL) earns 5 

points. If the ball lands on a boundary line between two scoring zones, the higher point value 

is assigned. A serve that touches the end line is scored as 5 points, and if it lands on the 

sideline, it receives the score of the adjacent area. If a serve involves a foot fault, it is 

recorded as zero points. The total score is the sum of points from all 10 serves. 

(ii) Volleying Test: 

 This portion evaluates the subject’s volleying skills. 

Requirements: 

 A tall, flat wall 

 Stopwatch 

 Marking tape 

 Measuring tape 

 A staircase or ladder for marking the wall 

 10’  

 Volleying 

 Target 

 

 7.5’ 

 Wall 

  floor 

                                       10’Restraining line 
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Test Setup: 

 On the wall, a 10-foot horizontal line is drawn at net height (7.5 feet above the floor). 

On the floor, a corresponding 10-foot line is marked 3 feet away from the base of the wall. 

Test Administration: 

 A demonstration may be provided to the participants with the help of a trained 

assistant. The participant stands behind a line marked 3 feet from the wall and begins by 

tossing the ball underhand towards the wall. After each toss, they volley the ball back, aiming 

to hit the wall above the net line continuously for 30 seconds. The tester starts the stopwatch 

as soon as the participant makes the first underhand toss. The participant can set up the ball as 

many times as needed by catching it and restarting with a new toss. If the ball goes out of 

control, the participant must retrieve it and resume play from behind the 3-foot line. Three 

trials are conducted, with rest allowed between trials. 

Scoring: 

 The score is the total number of successful volleys (batted, not tossed) from behind 

the 3-foot line that strike the wall on or above the net line during the 30-second period. The 

highest score out of the three trials is recorded as the final result. 
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Chapter – VII 

Psychomotor Test 

 Psychomotor tests are designed to evaluate an individual’s coordination, dexterity, 

reaction time, and motor skills. These tests assess the connection between cognitive functions 

and physical movement, highlighting the efficiency and smoothness of muscle activity in 

response to stimuli. Psychomotor abilities are crucial in many fields such as sports, 

rehabilitation, vocational training, and education, where precise motor control and timing 

significantly impact performance. By measuring aspects like hand-eye coordination, reaction 

speed, and fine motor skills, psychomotor tests provide valuable insights into a person’s 

neuromuscular function and overall physical aptitude. 

Posture Test 

 Posture tests are assessments aimed at evaluating the alignment and positioning of the 

body in various static or dynamic states. Proper posture is essential for maintaining 

musculoskeletal health, preventing injuries, and enhancing physical performance. These tests 

help identify deviations or abnormalities in body alignment, such as scoliosis, kyphosis, or 

lordosis, which may contribute to pain or functional limitations. By analyzing posture, 

professionals can recommend corrective exercises, ergonomic adjustments, or therapeutic 

interventions to improve body mechanics and promote long-term well-being. Posture testing 

is widely used in physical therapy, sports science, occupational health, and general fitness 

programs. 

Harvard Step Test 

 The Harvard Step Test was initially developed for college-aged men. The following 

instructions outline how the test is administered: 

1. The participant steps up and down on a 20-inch high bench at a rate of 30 steps per 

minute. Each step involves four counts as follows: 

o One foot steps onto the bench. 

o The other foot follows onto the bench. 

o One foot steps down onto the floor. 

o The other foot steps down onto the floor. 

 The participant may start with either foot and switch feet if desired, as long as 

the four-step rhythm is maintained. The timing can be regulated with a metronome, or 

if unavailable, by counting “up, up, down, down.” 

2. This stepping continues for a full five minutes (300 seconds) unless the participant 

must stop early due to exhaustion. The exact duration of the test is recorded. 

3. Immediately after finishing, the participant sits down, and their pulse is measured 

during three recovery intervals: 1 to 1.5 minutes, 2 to 2.5 minutes, and 3 to 3.5 

minutes post-exercise. 

4. The Physical Efficiency Index (PEI) is then calculated using the formula: 
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                  duration of exercise in seconds × 100 

      PEI =   -------------------------------------------------------- 

                     2× sum of pulse counts in recovery 

For example, if the subject completes the full 300 seconds and the sum of pulse counts in 

recovery is 160, the PEI is: 

30,000 

PEI  =  ----------------------  = 94 

2 × 160 

Cooper’s 12-Minute Continuous Run/Walk Test 

Purpose:  

 This test evaluates cardio-respiratory endurance. 

Equipment and Facilities:  

 Stopwatch, whistle, measuring tape, and a standard running track. 

Procedure: 

  Each runner is ideally assigned a spotter to keep track of laps. Runners start behind 

the starting line on a 400-meter track. At the starting signal, participants run or walk 

continuously for 12 minutes, covering as much distance as possible. Spotters keep count of 

each completed lap. When the stop signal is given, spotters note the exact position of their 

runner. 

Scoring:  

 The total distance covered is calculated by multiplying the number of full laps by the 

lap distance (e.g., 400 meters), adding any partial lap distances measured in segments (like 

quarters or eighths of a lap), plus any additional meters covered beyond these segments. For 

instance, if a runner completes 5 full laps plus 3 eighths of a lap plus 10 meters, their total 

distance is: 5× 400 = 2000; plus 3× 50 (each one eight segment is 50 yards) = 150; plus 10 

meters ie. 2000 + 150 + 10 = 2160 meter’s covered in 12 minutes). 

Posture Tests: IOWA Posture Test 

 The IOWA Posture Test, developed by the Women’s Department of the Division of 

Physical Education at the State University of Iowa, is widely used to assess posture and body 

mechanics. This test evaluates various functional conditions using a three-point rating scale, 

including foot mechanics, standing posture, walking, sitting, bending to pick up a light object, 

and stair climbing. While foot mechanics will be detailed elsewhere, the criteria for other 

posture assessments are described here. 
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General Procedure 

 Although originally created to evaluate college women, this test can be adapted for 

other groups. The participants are divided into groups of about 10 to 12. They sit on chairs or 

stools spaced approximately two feet apart, either facing forward or slightly angled at 45 

degrees to facilitate standing and walking away from the seat. For more accurate observation, 

participants should ideally wear bathing suits or leotards and be barefoot. 

Standing Posture 

 Participants stand beside their chairs while the examiner observes their body 

alignment along the head, neck, trunk, and legs. 

Scoring: 

 3 points: Body segments aligned in a nearly straight line. 

 2 points: Slight general misalignment or moderate misalignment in one body part. 

 1 point: Noticeable overall misalignment. 

Walking 

 Half the group walks around the chairs spaced about five to six feet apart. The 

examiner observes their side profile, checking body alignment and flexibility. 

Scoring: 

 Rated 3, 2, or 1 points as in standing posture, paying special attention to any changes 

from standing posture and noting any stiffness. 

Sitting 

 Participants sit on the chairs, then stand, walk forward a few steps, turn, return, and sit 

down again. The examiner assesses their sitting posture one by one. 

Scoring: 

 3 points: Upper trunk balanced over pelvis, erect head, chest lifted, shoulders back 

(not stiff), controlled abdomen, and a normal upper back curve. 

 2 points: Slight to moderate deviations from the ideal posture. 

 1 point: Significant deviation from the standard sitting posture. 

Stooping to Pick Up a Light Object 

Each person bends down to pick up a small object from the floor, walks a few steps, and 

places it back on the floor. 
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Scoring: 

 3 points: One foot slightly ahead, feet and hips positioned under the body; knees bent 

with slight hip bend; straight trunk; controlled back; relaxed arms; smooth, balanced 

movements; object picked up just ahead of foot. 

 2 points: Minor deviations in multiple areas or moderate deviation in up to three 

items. 

 1 point: Major errors, especially bending at the hips with straight knees. 

Ascending and Descending Stairs 

 Each participant is observed while going up and down a set of about eight to ten 

stairs. Portable stairs can facilitate this test. Separate scores are given for ascending and 

descending. 

Scoring: 

 Ascending: Weight slightly forward from ankles (not hips), straight push from ankle 

and knee, with no sideways hip sway. 

 Descending: Controlled weight transfer onto the leading foot (no dropping), and 

smooth movement without bobbing. 

 This test is economical and easy to conduct. Its usefulness extends beyond just static 

standing posture, with individual assessments typically taking about five minutes. Using 

group testing, Lee and Wagner reported evaluating forty children in the same time frame. 

Mariarty and Irving found the posture scoring system to have a high reliability coefficient of 

0.97. 

 New York Posture Test 

 The New York State Physical Fitness Test includes a posture evaluation component 

that uses visual profiles to assess posture quality across thirteen specific areas of the body. 

For each posture segment, three sample illustrations—representing good, fair, and poor 

posture—are provided. These postures are scored on a scale where good earns a score of 5, 

fair receives a 3, and poor is rated 1. Intermediate scores of 2 and 4 can also be assigned 

based on the examiner’s judgment. The cumulative score from all thirteen posture areas 

constitutes the individual's overall posture rating. 

 This test is designed to be administered annually, with scores recorded for students 

from the fourth grade through to the final year of high school. A standardized scoring chart 

correlates posture scores with achievement levels and percentile ranks: 
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Achievement Level Percentile Posture Score 

10 99 --- 

9 98 65 

8 93 63 

7 84 61 

6 69 59 

5 50 55–57 

4 31 49–53 

3 16 45–47 

2 7 39–43 

1 2 35–37 

0 1 0–33 

Instructions for Conducting the Posture Assessment 

Test Setup: 

 A heavy, visible plumb line should be suspended from a fixed overhead structure in 

front of a plain background or posture screen. A straight guideline, marked with one-inch 

masking tape, should be placed on the floor, starting three feet in front of the plumb bob 

(toward the screen) and extending approximately ten feet behind it, passing directly beneath 

the bob. 

Testing Procedure: 

 The student stands naturally between the plumb line and the screen, with feet on 

either side of the taped line and facing the screen. After evaluating the posture from this 

front-facing position, the student then turns to the left to present a lateral view. In this side-

facing stance, the student's feet should be perpendicular to the taped floor line, with the left 

ankle (malleolus) aligned directly beneath the plumb bob for accurate side-view posture 

assessment. 

Footprint Angle Test 

¶ Footprints have been widely used in evaluating foot structure, particularly the 

height of the longitudinal arch. This method is simple, easily understandable 

for individuals being assessed, and allows for objective measurements. 



 
ISBN Number:  978-81-988914-5-7 

 
 

112 | P a g e  
Test, Measurement and Evaluation in Physical Education 

Footprints can be captured using a pedograph or improvised tools. One such 

improvised method involves using a standard picture frame covered with a 

thin rubber sheet. The underside of the sheet is coated with fingerprint ink, and 

when a person steps on it, the imprint is transferred to a sheet of plain paper. 

This low-cost technique produces a clear footprint and even highlights 

callouses or other irregularities on the foot's surface. The only drawback is the 

frequent need to reapply ink to the rubber sheet for consistent results. 

 Researchers Schwartz, Britton, and Thompson introduced the concept of the footprint 

angle to estimate the arch height, noting that the angle increases proportionally with the 

arch’s height. Although they achieved high reliability scores, they did not provide data on the 

test's objectivity. Later, Clarke refined the process, improving the reliability coefficient to 

0.97 and the objectivity coefficient to 0.95. 

Footprint Scoring Procedure: 

1. Draw a straight line along the inner edge of the foot, connecting the imprint points at 

the heel (calcaneus) and the base of the big toe (first metatarsal bone). 

2. Identify the spot where this line first contacts the inner border of the footprint at the 

base of the big toe. 

3. Using a ruler positioned at this point, rotate it downward toward the arch until it just 

touches the inside edge of the footprint. Draw a line from this point across the 

footprint, ensuring that no space (white paper) remains between the line and the 

footprint. 

4. Finally, measure the angle formed at the intersection of these two lines using a 

protractor. 

 

 

 

 

 

 44° 

 

                      The footprint angle 
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Analysis and Significance of Footprint Angle in Arch Measurement 

 Among college-aged males, the distribution of footprint angles tends to show a 

negative skew. These angles typically fall within a range of 0 to 65 degrees, with the mean 

angle recorded at 40 degrees and the median at 42 degrees. 

 There has been some debate regarding the validity of using the footprint angle to 

accurately represent the actual height of the foot’s arch. Cureton highlighted that what a 

footprint primarily displays is the soft tissue structure—the pads and muscles on the 

underside of the foot—rather than the skeletal alignment of the arch itself. However, he did 

provide strong evidence supporting the footprint angle’s effectiveness in indicating external 

arch height, noting a high correlation coefficient of 0.96 between footprint angle 

measurements and arch height obtained through the sandbox method (where the foot is 

pressed into moist sand to create an impression). 

 Cureton’s further research revealed that whether arch height was measured using 

footprint techniques or the sandbox method, it did not significantly influence the overall 

functional performance of the foot. These findings cast doubt on the widely held belief that 

external arch height is a reliable diagnostic marker for identifying individuals in need of 

orthopedic correction. 

 Therefore, the primary utility of the footprint angle may lie not in initial diagnosis, 

but rather in tracking progress—particularly in cases where individuals have already been 

identified for intervention, and where arch height is one of several factors being monitored. 

Additionally, the visual nature of the footprint serves an educational and motivational 

purpose. Much like the use of silhouettes in posture assessments, footprints give individuals 

a clear and immediate visual representation of their foot condition, which can help reinforce 

the importance of corrective action when needed. 

Anthropometric and Somatotype Measurements 

Anthropometric Measurements: 

 One of the core responsibilities of professionals in physical education is to accurately 

assess various components and structures of the human body. The scientific field dedicated to 

these assessments is known as Anthropometry, derived from the Greek words “Anthropos” 

(meaning human) and “Metrein” (meaning to measure). This discipline encompasses a wide 

array of body measurements that have attracted attention across numerous fields such as 

anatomy, physical education, anthropology, physiology, ergonomics, pediatric medicine, 

sports science, and coaching. 

 In recent times, the term Kinanthropometry has emerged, focusing specifically on 

body measurements associated with movement. As defined by Ross and colleagues in 1978, 

kinanthropometry is “the application of measurement to the study of human size, shape, 

proportion, composition, growth, and gross function, to better understand human motion in 

the context of development, exercise, performance, and nutrition.” Measurements of certain 
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body features like the length of the nose or ears, while part of anthropometry, are excluded 

from kinanthropometric studies. 

 For the scope of physical education curricula, emphasis is placed on selected, 

fundamental measurements, which are categorized as follows: 

A. General Body Measurements: 

1. Body Weight 

2. Standing Height 

3. Sitting Height 

B. Skeletal Diameters: 

4. Biacromial Diameter (Shoulder Width) 

5. Bicristal Diameter (Pelvic Width) 

6. Bitrochanteric Diameter (Hip Width) 

7. Humerus Bicondylar Diameter (Elbow Width) 

8. Wrist Diameter 

9. Femur Bicondylar Diameter (Knee Width) 

10. Ankle Diameter 

C. Girth (Circumference) Measurements: 

11. Chest Circumference (in normal, minimal, and maximal states) 

12. Upper Arm Circumference 

13. Forearm Circumference 

14. Thigh Circumference 

15. Calf Circumference 

D. Skinfold Thickness Measurements: 

16. Biceps Skinfold 

17. Triceps Skinfold 

18. Forearm Skinfold 

19. Subscapular Skinfold 

20. Suprailiac Skinfold 

21. Thigh Skinfold 

22. Calf Skinfold 

Somatotypes – Sheldon’s Body Type Classification 

Historical Background: 

 In the 1940s, Dr. William H. Sheldon, an American psychologist, developed the 

concept of somatotypes—a classification system that describes three fundamental human 

body types based on physique. According to Sheldon, most people exhibit a combination of 

these types, though one usually predominates. His framework has had a lasting impact on 

fitness, health, and athletic training literature. 
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The Three Somatotypes: 

1. Ectomorph: 

 Characterized by a slim build with low body fat and muscle mass 

 Common features: narrow shoulders, flat chest, thin limbs, and a delicate frame 

 Struggles to gain weight or muscle easily 

 Recommendations: Focus on resistance training with heavier weights and longer rest 

intervals, along with a high-calorie, nutrient-rich diet. Aerobic activity should be 

limited during muscle-gaining phases. 

2. Mesomorph: 

 Naturally athletic and muscular build 

 Features include a strong, rectangular frame, thick skin, and upright posture 

 Easily gains or loses weight and builds muscle quickly 

 Recommendations: Maintain fitness through regular strength training and moderate 

cardio. Caloric intake should be balanced to preserve muscle while managing fat gain. 

3. Endomorph: 

 Tends to have a rounder, softer body with a higher percentage of body fat 

 Features include a wider waist, underdeveloped muscles, and a slow metabolism 

 Gains weight easily and finds it harder to lose fat 

 Recommendations: Prioritize fat loss with consistent cardio, strength training using 

moderate weights at a fast pace, and a low-calorie, clean diet. Regular physical 

activity such as walking or cycling is beneficial. 

 This comprehensive system of body measurement and classification serves as a 

foundation for evaluating physical characteristics, guiding training regimens, and promoting 

individual health and fitness based on specific body types and needs. 
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Chapter - VIII 

Administrative Problems 

 In the field of physical education, sports science, and educational assessment, tests 

and evaluations play a critical role in measuring performance, physical fitness, skill 

development, and learning outcomes. However, the administration of tests is not without its 

challenges. Test administrative problems refer to the various issues and obstacles 

encountered during the planning, organization, and execution of testing procedures. 

 These problems may arise due to factors such as inadequate testing facilities, lack of 

proper equipment, untrained personnel, poor time management, unclear instructions, or 

improper selection of tests for specific age groups or skill levels. Additionally, 

inconsistencies in recording, evaluating, or interpreting results can compromise the accuracy 

and reliability of the data collected. 

 In physical education and sports settings, these challenges can undermine the purpose 

of testing, affect athlete or student motivation, and lead to unfair or misleading evaluations. 

Therefore, understanding and addressing test administrative problems is essential for 

ensuring the validity, reliability, and effectiveness of assessments. 

 This section aims to explore the common administrative issues related to test 

implementation, analyze their causes, and provide practical solutions to improve the overall 

testing environment and outcome accuracy. 

Guidelines for Effective Test Administration 

1. Pre-Test Medical Evaluation 

 Before conducting any physically demanding assessments, it is essential to ensure 

students undergo a thorough medical examination. Pupils with specific health concerns—

such as hernias, heart conditions, or those recovering from injuries or surgeries—should be 

temporarily exempt from such activities. If a physician identifies any risks, the student must 

be excluded from testing. Generally, students who actively participate in regular physical 

education activities can safely take part in fitness tests. However, in situations where there is 

uncertainty regarding a student's health status, testing should be postponed until a detailed 

evaluation is completed. 

2. Testing Personnel 

 Efficient test administration often requires collaboration. Here are several effective 

ways to manage human resources during testing: 

 Use of Staff and Students: Incorporating student leaders into the testing process has 

proven beneficial. They can handle tasks like recording results and scoring with 

minimal instruction. However, when it comes to administering tests, they must 

receive proper training and close supervision. Introducing students from lower classes 
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into these roles ensures a trained pool of assistants for the future. Faculty members 

from other departments can also assist when necessary. 

 Classroom Teachers and Community Members: In some elementary schools, like 

those in Ellensburg, Washington, teachers and even local homemakers have been 

trained to help administer basic fitness assessments. These individuals handle simple 

testing tasks and receive training and supervision to ensure accuracy and reliability. 

 Resource Sharing Among Schools: Similar to how farmers assist one another during 

harvests, neighboring schools can collaborate by exchanging testing services. Physical 

education teachers from different schools can work together, testing at each location 

on a rotating schedule. This approach also allows shared investment in expensive 

testing equipment, which can be used collectively. 

 Involvement of Student Teachers: Schools near educational institutions can partner 

with teacher-training programs. These collaborations offer valuable field experience 

for trainees while providing schools with additional assistance in test administration 

and scoring. Such cooperative efforts enhance professional development and support 

academic goals. 

3. Efficient Use of Time 

 Experts recommend that no more than 10% of the annual physical education schedule 

be dedicated to testing. In some schools, especially during initial implementation, minimizing 

the time devoted to testing is necessary. The following strategies may help streamline the 

process: 

 Phased Implementation: Start small by testing students in one or two grades during 

the first year. Gradually add more grades each year to expand the program without 

overwhelming resources. 

 Biennial Testing: Instead of testing every student annually, consider evaluating only 

specific grades such as seventh, ninth, and eleventh each year. Students with 

identified concerns can be tested more frequently. 

 Selective Retesting: Focus on retesting only those students who previously showed 

deficiencies. This approach reduces the testing workload and ensures annual testing of 

the full student population is unnecessary. 

Efficient Testing Strategies in Physical Education 

Maximizing Time and Resources in Test Administration 

 Often, some fitness tests are avoided because they are perceived as too time-intensive. 

While this concern is valid in certain cases, it is important for physical educators to explore 

more time-efficient methods of administering these tests before deciding to exclude them. 

Implementing sound organizational practices can significantly improve testing efficiency. It’s 

worth noting that academic teachers routinely conduct assessments—daily quizzes, weekly 

tests, and end-of-term exams. Similarly, physical fitness tests can serve a dual purpose: they 

measure performance while also enhancing it. For instance, a high-jump test provides 

valuable training; strength assessments like the Physical Fitness Index (PFI) contribute to 

muscular development; and cognitive tests reinforce factual understanding. 
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Strength and Fitness Testing Methods 

1. Strength Assessments: 

 One example of efficient administration is the PFI test, which evaluates overall 

strength and can be conducted effectively with a clear structure for scoring and setup. 

2. Track and Field Events: 

 Traditional time-tracking for sprints can be slow. A more effective method involves 

measuring the distance athletes can cover in a fixed time interval rather than timing a set 

distance. For example, in a sprint lasting 10 seconds (e.g., for a 100-yard dash), runners cover 

as much ground as possible. Zones marked at 2-yard intervals help identify the exact distance 

covered, which can then be converted to scores or used to estimate full sprint times. 

3. Shuttle Runs: 

 For exercises like shuttle runs (e.g., potato race), set time intervals (e.g., 12 seconds) 

are used instead of timing the entire distance. Lines are marked every 2 yards, and observers 

note how far participants travel during the fixed time. Distance can be scored using a zone 

system, which allows for quicker data collection. 

4. Jumping and Throwing Tests: 

 Standing Broad Jump: To save time, set 2-inch zones and let participants take three 

jumps, recording the best one. 

 Shot Put/Throws: Use concentric arcs spaced at convenient intervals (e.g., one foot 

apart for shot put, 5–10 feet for other throws) to quickly estimate performance. 

 Football Testing: As done in Borleske’s test, mark distances from both ends of the 

testing area. This eliminates the need to retrieve balls between attempts. 

5. High Jump and Pole Vault: 

 Efficiency can be improved by increasing the number of stations. Also, allow 

participants to: 

 Begin at any height they choose 

 Take one attempt per height and continue until their best effort is recorded, even after 

failed attempts 

Optimizing Health-Related Fitness Tests 

 Nelson and Dorociak evaluated methods to improve the efficiency of three 

AAHPERD health-related fitness tests: the 1.5-mile run, one-minute sit-ups, and the sit-and-

reach. They compared standard testing without practice to a rehearsal-based method where 

participants practiced the test beforehand. The rehearsal method yielded higher reliability 

scores (.97 for sit-ups, .96 for sit-and-reach, and above .95 for the run) compared to the 

traditional approach. Additionally, students performed better and required less time for 
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testing due to prior familiarity. This approach reduced the evaluator’s role to simple 

observation and score verification. 

Posture Assessments 

 To reduce the time needed for posture evaluations, initial screenings can be used to 

identify students who require detailed assessments. A quick visual check helps determine 

whether a student should undergo comprehensive testing, such as the Cureton or Wickens-

Kiphuth tests, or more subjective evaluations like those by Phelps or Kiphuth. 

Skill Testing and Its Instructional Value 

 Each skill-based test should be individually assessed for time-saving strategies, as 

requirements vary widely. Bobo and Bushong offer several guidelines for making skill 

assessments more effective and manageable: 

1. Design tests to closely resemble actual game play, including rules and field setup. 

2. Keep scoring systems simple and easy to manage. 

3. Prepare in advance: set up equipment and mark areas before testing. 

4. Familiarize students with test procedures through practice. 

5. Maintain a flexible and calm testing environment. Allow early trials and use the better 

of two scores if applicable. 

6. Permit multiple attempts where feasible, based on class size and time. 

7. Involve students in the process—assign partners or group leaders to help track scores 

and manage equipment. 

 Skill tests can be a functional teaching tool. For instance, practicing a figure-eight 

soccer dribble or volleying against a wall helps reinforce vital skills. Such activities not only 

develop coordination and game readiness but also provide measurable outcomes for teachers 

and students. This gives students a sense of progress and allows teachers to gauge learning 

and program effectiveness with tangible data. 

Test Records and Report Preparation  

Maintaining Accurate Test Records 

 Proper documentation of each student's performance in fitness assessments is 

essential. The type of recording system used should align with the specific tests being 

conducted and the scoring methods employed. Various record-keeping formats can be 

utilized, including class logs, cumulative records, individual performance profiles, and 

personal logs. Standardized forms for documenting results have already been developed for 

both the six components of the AAHPERD Youth Fitness Test and the four components of 

the AAHPERD Health-Related Physical Fitness Test. These forms are available in the 

official manuals and are designed to support structured, organized record-keeping. The 

following outlines describe each record type used for the Youth Fitness Test: 

 Class Composite Record: This form lists all students in a class alphabetically in the 

first column. Additional columns are designated for details such as grade level, birth 
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date, height, weight, and scores achieved on each test component within the fitness 

battery. 

 Cumulative Record: Designed to track progress from grades five through twelve, 

this form accommodates two test scores and their corresponding percentile rankings 

per year. It also includes spaces for the student’s age, height, and weight. 

 Performance Profiles: There are two profiling tools included in the cumulative 

record. The first is a graph below each grade level where percentile scores for all six 

test components are plotted. The second, found on the reverse side, allows annual 

plotting of actual test scores for each component. To compare two test scores in a 

single year, different colors may be used to distinguish them. 

 Personal Record: Created for individual student use, this form allows learners to 

record their annual scores on each of the six test items. It also features a section for 

charting percentile scores over time, promoting self-assessment and goal-setting. 

 With the widespread adoption of digital tools in education, the integration of 

computer systems into physical education record-keeping is increasingly feasible. 

Collaborating with the school's IT department can help physical educators implement 

automated data entry, analysis, and storage procedures. Several institutions have already 

transitioned to computerized systems for tracking student fitness data. 

Preparing Comprehensive Test Reports 

 A crucial final step in any fitness testing program is to compile and present a clear, 

informative report summarizing the results and overall progress. These reports should 

generally include: 

 A brief overview of the testing program's goals, structure, and scope 

 Simple, non-technical explanations of the assessment tools and methods used 

 Interpretations of score outcomes and what they signify 

 Clarifications on how the results are applied within the physical education program 

 Evidence of student progress, including average improvements, individual success 

stories, and other noteworthy observations 

 To effectively communicate findings, various tables and graphs should be created. 

The design and content of these visuals depend on two main considerations: 

1. What needs to be emphasized – whether focusing on raw results or the methods 

used to obtain them. 

2. The intended audience – whether the report is for school administrators, fellow 

educators, or general readers with limited technical background. 

Effective Use of Tables and Graphs 

 The primary purpose of using tables and graphs is to summarize essential information 

in a clear, concise format. This ensures that key findings are easily understood by the 

audience. However, the value of these visual tools can be diminished if they are cluttered, 

confusing, or poorly labeled. To enhance the clarity and utility of these reports, the following 

practices are recommended: 
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 Use clean, readable layouts with clearly marked titles and labels. 

 Avoid overcrowding graphs or tables with excessive data. 

 Choose formats that best match the type of data being presented. 

 Highlight trends or comparisons using visual cues like color or shading. 

 By applying these strategies, educators can produce informative and user-friendly 

reports that accurately reflect the results of their physical education testing programs. 

Guidelines for Constructing Tables 

 When designing tables for reporting physical education data, clarity and simplicity are 

key. The following principles should guide the creation of effective tables: 

1. Focus on presenting a single key point in each table. 

2. Avoid clutter by keeping the layout clean and concise. 

3. Ideally, fit the entire table on one page for easy reference. 

4. Organize data in a logical sequence to enhance comprehension. 

5. Ensure enough space between columns to improve readability. 

6. Set up the table to be read from left to right. 

7. Arrange data in a way that facilitates straightforward comparison. 

8. Use consistent rules when formatting tables: 

o A double horizontal line should be placed at the top. 

o Use single vertical lines to define major sections. 

o Single lines, both vertical and horizontal, can divide smaller sections. 

o Vertical lines should separate numerical columns. 

o Do not use lines along the outermost left and right edges. 

o After every fifth row of figures, include extra spacing or dotted lines 

extending to the first data column. 

o Add a horizontal line at the bottom to complete the table. 

9. Align numeric values so that the last digits fall in a straight vertical line. If decimals 

are used, ensure all decimal points are vertically aligned. 

10. Give each table a clear and concise title that allows it to be understood on its own. 

Use brief, informative phrases without redundant wording. 

Designing Effective Graphic Exhibits 

 Graphs often provide a more accessible way to interpret data compared to tables. 

Especially when large datasets or multiple columns are involved, a visual representation can 

significantly enhance understanding—particularly for non-technical audiences. When 

constructing graphs, consider these guidelines: 

1. Choose the type of graph (e.g., bar, line, pie) that most effectively communicates the 

main idea. 

2. Each graph should highlight only one significant finding or concept. 

3. Set up the graph to be read from left to right for intuitive understanding. 

4. Include a zero line for reference, unless doing so distorts the appearance. In that case, 

mark the zero line and use short wavy lines slightly above it to indicate a break in the 

scale. 
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5. Place the scale on the left side of the graph. For wide graphs, scale lines may also be 

shown on the right. 

6. Make sure the graph line is easily distinguishable from background grid lines. 

7. Keep the graph visually appealing—ensure proper spacing, symmetry, and central 

placement on the page. 

8. Title the graph clearly, using a succinct phrase that accurately reflects the content. 

9. Typically, place the title below the graph, unless another position improves clarity. 

Purpose of Reporting  

 The ultimate goal of collecting and organizing test data is to communicate the impact 

and progress of the physical education program. Reports should be prepared for school 

officials, governing bodies, students, parents, and the general public, offering transparent 

justification for the continuation and support of physical education initiatives. These reports 

serve multiple functions: 

1. To present a comprehensive overview of the program's outcomes. 

2. To support specific components or aspects of the curriculum. 

3. To demonstrate the effectiveness of new teaching methods. 

4. To provide evidence for the expansion of existing programs. 

5. To highlight areas requiring redirection or improvement. 

 In many cases, a combination of graphs and tables will be necessary to convey the full 

scope of findings. While one well-constructed table might suffice to support a specific 

program element, illustrating the success of the overall program usually requires a series of 

visuals for clarity and depth. 
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